63

HEWIEET
HUO-F L —8 2003453 H  H 63-94

AU R R B A S

0, FE [
W R

ZATE RS A BRI GR o AR RIS L B R
AR KRBT AT e SR S o PR R RE MR A O R IR Y
DL - AT AR E S LR ST BLZRRY » AE Jo i e
BRAMHFE SRR AT - AR 2 E AR 2 R B TP A U B e P2
[SESEaie Qi) R S S G SRS e DN A ERAE S G E SAIE D)
FEHN ~ HE AR A BSRAISER =718 - AR ama R SRR AR BB 52
A SRIRIT RS S LU 2T R T eamatl - fEARAE SRR G AR AT
Bl ~ 2R BB AR ) AR SRR AR B SR e
AT > PR AT SRR B B R T AR AR ¢ itk o RIBRH AT
ZHTHEPIRR R AR TS A2 E A ROTT 22 R ~ Zimsidth AR BRI TE) -
& GIIANEEVARES pea R

Mats RETH HETE HGALE > A TH

AXAEH BB L2 ERHREHT P A 8 HIR
EF 4 % ¢ sharon@ce.ntnu.edu.tw
FAEBHE 2002410 A 318 %kABH 200342 A 148



64

Bulletin of Educational Research
March, 2003, Vol. 49 No. 1 pp. 63-94

Teacher’s Curricular Consciousness and
Pedagogical Praxis

Hsiao-Lan Sharon Chen

Abstract

Teachers are the key to a successful curriculum reform. In order to encourage
teachers’ critical curricular consciousness for renewed, innovative pedagogical practice,
this article attempts to reflectively highlight the teacher’s autonomous role in
curriculum reform and instructional innovation from the aspect of linking teachers’
curricular awareness with pedagogical praxis. Firstly, the author reexamines the
teacher’s role in curriculum development and reform based on a review of the literature
in curriculum field. Secondly, building upon the perspectives of critical pedagogy and
liberating education, the author constructs the meaning of teachers’ curricular con-
sciousness and its practical knowledge base through the exploration of teachers’
awareness of professional knowledge, awareness of self, and awareness of environment.
Thirdly, in order to lay out the reciprocal relationship between teachers’ curricular con-

sciousness and their pedagogical praxis, the author makes her analysis from three

Associate professor, Department of Education, National Taiwan Normal University
E-mail : sharon@cc.ntnu.edu.tw
Manuscript received: Oct. 31, 2002; Accepted: Feb. 14, 2003



Hsiao-Lan Sharon Chen  Teacher’s Curricular Consciousness and Pedagogical Praxis 65

practical aspects, which are: (1) curricular consciousness directs pedagogical trans-
formation; (2) pedagogical praxis provokes potential curricular consciousness; and (3)
critical curricular consciousness enhances the improvement of curricular and peda-
gogical practices. Finally, the author provides suggestions for raising teachers’ cur-
ricular consciousness through three approaches, namely encouraging teachers “to do”
philosophy, encouraging teachers to have dialogues with others, and encouraging
teachers to share their personal life story/experience or practical knowledge with

others.

Keywords: curricular consciousness, pedagogical praxis, teacher’s
role, critical consciousness
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B 5 B HER T A Bos 6 F RS 0 o BB - B REME Y AR
BAREABK S0 "HE R o BRI T A B e R R BRI S
PP do RAT AR E TR IBLF B 0 e RFT UK B T A L4Fey
HRPLESE  RFTUAKE TTA BFORETH - E G
HMiITE - REB—RRA "#BT, - (Greene, 1973:7)

T EHRSEAN TR SUEBOR - Rl U — E RO - e B O S
o BORHIESE ~ BEEE - THRABNEE - #RUCE I iET - DIEERAE
LEEBHBIGNAAIS L ST ARG DIE ~ ANFIRATE - AR
ERRREE > JUFE—E PSR i RAUBRER > 2R EIEA D IR - B85
il R ERE RIS ZER S - SR B L — E SRR AT DA SR 2K
T R Rt 22 v BT A AR R B A e ~ W B SO - AR A
TR E O RE A ~ RREZAUMES ~ ZUSHRFERARRAE - DR LA o Rl S 1 5
1] > FRFR S RIFTARA A PRE, - FHVZRNE et DI Ageys - AL E S
CTABEEKRZ > BIOMEE T - o ANBETEIRAEIIH THER ) > RPN
A RERIRDGE I E LR - (HLY )R H ORGSR - iR
HIZRATRI DA B > S APAJRIRE - AR FREIEE R - HAR
EfE FHRIAT - SRR - BTSRRI HIR ARE R ~ Pl ARSERE ~ ATEEd:
ST~ PN T8 » A SRR AR B SRR O R R e S HUR B R ] -

' Maxine Greene W35S HBE TH S MBS Y L MBS » TRARTFEE - BX
4 Greene 32 B 2L b 4o £ 7T LA 22 2 37 £ .4 (doing philosophy ) » b % 35 T LA R4 B
geeeees A Greene X 3R 2 B4 A Bh BRI HLF) E3 - ABLE A LM
Bk > ABCGEXAE TRAMANER ) REBREME - A4 REIFIXKE—GHR
X %“trying each day tobe” » B A“tobe” B F I F L BT EiE AR P XX
BRE S EUE TS MM ES REE—RRS AT -
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TEHEBRRAR SO B RO B REERAUE S RESCR [ A B AR B
IRERAG A ARG - FRBATA T S BB AR 8 e BB TR A o T B A e B A
FEENHEYCE - ERNEENIRE S - PSR HR A E
e B AR B A THGEIFIEEE - 2 TR AR (PS> 1999 5
FREAHE > 2000 5 S - 1998 5 B - 1999 5 SHLE > 1999 ; FEERT - 2001
B A > 1999) « #R1f > 3% Giroux (1988 ) FTITH » (A E SR - TRER
W& B E YO P FTRE E RO B 2 ~ PIETELRR B > MEAAZIRY T B2 » F s
WMEE SO A o FRIETAERAL AL, ~ & B DO BRASE) T——
Bl > BES R HAE RS S R B TP e 1 > I B CRIES - HiE - 2
BHEAE ~ HBARE » DUIMEESRERIPREL - AR 7 - RS LS
HHIREEEER - BRI AR EEE E R » B AR B2
KA Gy rE - EE R e -

FRI¥% Freire (1972, 1973 ) K Greene ( 1973, 1974 ) %A HEPIZE Z, (critical
pedagogy ) Jfift it E (liberating education ) HYF5R » BHHY T %2 EE
(consciousness-awaken ) JEZANAN. FREVE ~ R E M EH T RREE L =
RERTER S RAGE - ZU I B O AR SRR W B 5 TH 5 6 22158 5 RESE RE -
PhEk " ELURE ) AR - B - [RGIRIRE DRSS - pedE T BRAE ) WE
fiti 5 & ~ VB IRIFIRR IR  F GESREER B B 5 S (B AR 7 ok
WA REPIETSCEBGE ~ FIRRWEERIEE G B - $FEBEIRY SRR -
DI E T IRYE TS ) (enlightenment ) dF2 M - ESKERIE EERIPRERIZERL |
7t T EMERRRE ) (empowerment) FYEEH » SOREPRERIZRAGZREL 5 AL T f#
fity (emancipation) FYEET » RAPFEHAYZRIZEE (FEUEEHE - 2000b )
S HENIRE B TR i b 1% - UREHERUIL T - SHIVAEEHIR T
B > KB4 SR EHARN ~ R Er (Freire, 1973; Greene, 1973; Giroux,
1988 ) > FRITINSEE IS -

% Freire (1973) # 3 F K8 2 &M% F (liberating education ) Fo3## % (banking
education ) » ##%& /7 SRR L ED B W BT MG EHEEHT -
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ELPALE - A AIBE A TR ) BRI o EE AR R
AR B IR AR AR - AR DR LR . A R
FHERE > BT DARE 2 ST A AR R B LA SR E A =
TRAFZETRRAN 2 2RI RIBEE | (teacher as curriculum maker) DUK T2
Rl e MR IRy 13845 ) (teacher as curriculum potential ) » SBIZHT{THEH C
AR B ZE S Uh > BNVER SRS ST - MRl PR R I
SEHE BB AR E B AR EEE T - S INRE CRTEEE - BEARNE
A ER B2 AR - R BB R R A S - BAIE - A ERNEEE
EVEE) o £ T SHPRBETE S AR B R B R R - A B R
WHIESURRA ST - SR PR 2 R S R B PR A € 5 B ASCRiRIS I
LB TR NESROMRE - SRR P 1 A
HUET I B AR AT S 28 B SR IATT 2R AR s AR B R T
R BRURZNE S DU A28 R AR T T » AR B AT R AE RHGmd -
SREAEZME B BB B IIRAR © Btk » ASCHEEENIITY - G Tam e
FHAETRIEHE AR AR - 06 R HER S - #E A s Gl DR AT aR
il SETHE R e R BB g (R BT B T 1) BT RE R AER
A FE AR TR 2 I -

A ZUAIAE SRR 28R LSO I A

FEFHAR A fwali - FARAR BTS2 F RN Feaml - 5 2T s 2T

ME TIPS E I UL 58 £ e Y s T BRI L
% (the language of possibility ) » 47 3% 38 T #0669 £ R M A R A EF L 3842 T 894
1A E A B E AR A G BT TAR AR LA - BN KR
oo DAL A ECH P E AT A X RN ROAET o) AR AR - AR S it o
B bR R 5] AR FI L F PRI o R R I BT A BRI IR -

Y AX ARG EEHE (NSCI1-2413-H-003-043-FB) 2 32k thif o » Ak 4
Z BB I RBIE R S BERH -
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AR - ZIRARBEE TS0 A RINER ~ 24 - NEAE -~ fiteE
TS - AR SO I I FE ST - ARG - SR
Bl Ry AR B B2 AR AN B A € - AR45 Clandinin {1 Connelly (1992) 1Y
534+ B Tyler F1 Schwab HUZRFZaRE HEH I - SETEFRFL ST 2Rl
%8, (curriculum maker ) A BHAGIFEL » BEARIREMRAREE " HAY, (ends)
AR ZE " FE (means) » {HEETAY A S BB R E0R B T
o B RN PR A AR B B AT (Tyler, 1949) » &3 R L[] 22
% (curriculum commonplaces ) FPANAJEEERAGEESE[FE) 7 (Schwab, 1973) o

W% ERART 2 RAYIZITRRE A nvaml - (B2 E R R Oy
FERARHTESOR - an fEHD BT E B A ~ (50 - REFEAMEES: - BIERGEREE 4%
JERELE i SR A RS s2 2 (B4 : Kimpston, 1985; Kremer & Ben-Peretz,
1980; Leithwook & MacDonald, 1981 ) » FEFAFRFZOE 2% s ERVEA » TR
T HIH T BB - ERRE SO - B RS i S B R T LR,
AR E A TR O B E BT > R BETE pE N E
BElE BT EEASE - TIEECR ) B TR E N RN
R 28 SR BB Y OO » BN R R PR 52 SR AR gCR
e ARRH T TEBEEE - BN A SRR AR 1 AT 2 BT R 208 e B 5 it g B B
Ve FEDANFRRZATTE AR 22 B A B R o (I - ZREEE > 1996 5 BB -
2001 ; Crandall, 1983; Lieberman, 1987; Spillane, 1999 ) » ZEAK F » EFRFEOCE RS
THITHRARF T EEE BEA BOHAE H A BT B R A e S AR R 4 R B
HRIRHSE AL (B2 SRR T T ZETRIERR RIS | iU E 88 A (Clandinin
& Connelly, 1992 ) » ZfliZ AP B AR S A (BT ) HERL St - TEPEf -

SRIM » @A Schwab (1983) F#&H

° Tyler (1949) $#& &y Basic Principles of Curriculum and Instruction —Z % » & T &

KO R 1& a2 o (T EBEH T ERREIHT BR > AR fTaBHF &R
Heh2 A 2% ; Schwab (1973 ) ££“The Practical 3: Translation into Curriculum”— X
PoRBREZARNEFOIET P K6~ N~ ZAERERHR  BRATHRGALAREZE
BEETHEERMS -
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HETHE R BT R AL o B A B o 2T R ST R A B
REGHBER R GLILRR - ETRHET > Rk § D34t
JB Bho AT 2 A9 HABA S 3K AR T AR L AT AR E A G R o HEF TR —
G AR BB Ak RBUERNRES  BREAHMU
B ARSI - W B RE— R o — @R ARG AR R e e
%l o RAARAT A RIS TAEHME bR S RBRAEH THE @
AT FIET AT > X S B RIE ARG A E—EREEE
&9 % K (Schwab, 1983:245) -

HRAZETEEAENIBAGR - B9 LB G AR B B 5 A B g - I
HE BN ey AR ERL « AR — B T 2= TR A SR
JEIRA » Goodlad (1969 ) L4 Fi S IR REZE tHITIE AT EE @ R B
B E A (S HHBE 2 52 AR RAYT] > Jackson (1968 ) tRFHIZE M (HEE Y AETR)
(Life in classroom ) S5E I » REHBEWHICES B2 R B
BHOVERT T - MHEERIIITRE - 502 B BE SRR IR IE MR BT AR B2
EEBHRRAE TR BRI EE R B RS R AR E R RS -
AWIELE TR T B rh 2 e e I RIRRARAY T 3R T ) (curriculum potential )
e » AR AT A RN B B iR e ) R e A8 G (BRERe -
2000b : Ben-Peretz, 1990) ; FTHYELHAESTHANIE S (teacher thinking) FYEESE -
e T g A R B S 5 T ) FEL S R R R AT B A5 Rk AT s R AR
HZEER) (Clark & Lampert, 1986; Clark & Peterson, 1986; Cornett, 1990; Elbaz,
1983 ) ; el AT BB AR A 28 A S Eamrte (St » 1998 5 BiHIZE » 1999
Marsh, Hannay & McCutcheon, 1990; Sabar, 1983, 1985, Skilbeck, 1984 ) » DLk A5 i
AR TENH TR AERGR . (BHOEFS - 1998 5 ZE3EH » 2000 5 FRIEER - 2000 ; Carr &
Kemmis, 1983; Elliott, 1978; Stenhouse, 1975, 1980 )» 5H -2 A KFEF; T HBTiAF R AR K
B R DR AT > ZUEDRS AR R R B e o R DA SR
5~ ESKEZERERE » W H 2B E R BOAET -

HERAE BRI T B I FEamatrh - POPE R T 2UifS 2L T igfk ) (become
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emancipated ) HYEF > HERE L AlEE N R%ENEEmSEE (theoretical rhetoric )
R EERIRPZEN - 55400 Clandinin A1 Connelly (1992) Fr#itaF - Al E BHRR
FRUCE ~ 2T - BN ~ TTEIA Sl - RHE TSRS, (images of
research ) FUFERRE - A ZRAT A4 R AT BLERHT > TASZEDL T #5888 ) (images
of teaching ) HYEERREA T LARRE « th S PEA TR aaaies o FEe By o Al 7 EEa ) 22K
o A Emll AR BT R 28 e B R AT 1Y » FEDASCS
T HHME R B EESH] (bureaucracy ) SZUENESEH ERVIZIR - I HIWRRZE UCE
FHER R E A e T S AR E R LA A B ERE RN (]
a1 = FREAFT > 2002 5 Giroux, 1988, 1994; Helsby & McCullock, 1996 ) » Giroux ( 1994,
1988 ) {5k Sy s@ER BT ER LS HAA B L A8 - BUAHtAIER - REFHHE MG
I T B L A% > (transformative intellectuals ) 17 /AR 1 (public
intellectuals ) - JZREF-H) + BB AR SGEEHLHRRIREL AR TS - 1A 2%
T EZEFNRE S AT - HEHERET ~ A RO A S TR H AR
e »

FERAEIEEN T HER G IR TR AR SR e B B A
B B A E R B R T R ERE At - AR EAEGNS > T
PRI E ~ A3 B SSHER - FELME TR ZET L GAE E e
1 (Lampert, 1985 ) ; HHIEE AT RZANIEFAIMIE - (ELLETHYFENR (metaphor )
SRERMAEAETE A B R HAE TR 5~ AR HLESE I ST (Munby, 1986) 5 HHIE
QIS5 2 A B PR B A B B A R (AT BB AR R R B B 2 =
15 ~ BAERZLEMT BB R » ST BT Ze 2R R AR 228 e BAL B it e vy - Bl
YA BB ZEMENE (7 (Clandinin & Connelly, 1986, 1992; Connelly & Ben-Peretz,
1997; McCutcheon, 1996, 1997 ) - 3 5#iE SHAIF7EEL R - AMEGRA T ZRENHy =88
M EEBEEE G E R R o KEHTEME - R ATGETH O E B R B TE)
FHL > EMAER - AR IR da AR A [T S E I - N
AT ~ TR R T - SR Pinar (1986) FIT¥EH o B ZETE S EFERE A
ARl (ZETE YD) A Rt SR I A P (G S B A SRS 5 S e iR e - TéF
REE B AT (B B E IR - 1T RESZE i BRI B P AR B e
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St HE FH AT T B A ERE, A 2 R Sl R B 15 R RIS P
UG -

ST E H A v T B AR TR AR A A T B IR EE 2 © Greene (1973)
1 (HERRESE ) (Teacher as Stranger) —22 A5 A1 BEYI R

HFEAEANGRBEREBE-RORET N > ZUER - ETOBREREH
FRAGHER  EHKEERANEHDEE—H > BREEEEER
B AT R E R B e ta i B A > B R LB B E Rbey R R
BB HRAEBAREAER AR ERRECASRAFLER T ERAR
BHRAGRGANR RIERE - RO RARE > R AR XILEE
AAEmER - AEEBRELAETR  WWLBARBOAMAENE
B ORRBLEEN AR EROFH > tbLBA BB EITHRR
( Greene, 1973: 267-268 ) -

"HE RS BENEAGREFLETERORE > AR &
A Thoil | B 5 o AR B RFNE ~ AT E ke ElT B8R B SUAL PR
R HT: > HEHL R FTEGER - MO0 E Lo B8 A Lo B AEF T
WAH o FEWNE  HFREEL MBS e sRE - — B S RNEE
R Bh fo B R A 0 A TE SR o do sbGE R REARE e REE E S 4
o> MBEEERLECTATEA— B K ZAERNERT
(Greene, 1973:8-9)

FTE - MEA B BTRE IR H CRY A CLEL AR - RS EES  SE AR R
AE - REHTARILEE T IR E AR ) EMEE B T BN R EE - ]
He A TN (awakening ) > P AlAEMEE " ERAE =5, (curricular consciousness )
flEte T BEEEA  (pedagogical awareness ) » YT RERR A AR ZE AR (AU S8
RIS TE) - M AN B = R R (HUBERE > 20000 ) »
AIEREHE > ZRRIAA/ENREF (inner horizons ) FATFLAFRIRAVES » /EREEEH
SMERISOREGEN - RHA B A L EHE ERRarMEZeny - S t@ B EASL
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ANEZATE ELOf SR RIRE AR B R UGE - T2 EEE BRI e
HETEFS R SRS T DA ZL AR rTRE R B2 - B35 - B A ERE
AR TEIRY B - o B CuiE N RE MR (L R SRR i AR T B R
NH (Giroux, 1988) » BRI e S T BB E NAOZATE SEERL - ZRATEa
HOREIE > TRFA BN 2T T i, A9t > J0HE Freire (1972) FTRBRY "4k
JERNOHEGIRTEE ;) (colonized mentality ) » [MFHE /LR BIZAEI T 15 |- > Tihixag i
H R AR IE e -

2%~ ZCll R R VY N e B SRS B 1
— SRR EHARE

"%, (consciousness ) G2 H g HINY R - BOZEATA Y LA #8ES (mental
experience ) > BCEFEEVMEERIRIVEHIIRAE (a state of being aware ) » KA LI
TEPTERERL O BHER G - AR 2 AERHI RS BLE R T - — TS H A
e e B EgmietE o HEAE AR DSBS T > EE
AR TE M - A - B35 RSB S IS - =
TEIERE S T » FaEy TR L A T ARER L R TGN EATRIRRRY R B
Je T FIRER o RS — L DS AR R B > BN (introspection )
it T DASE R — B [E A TR (sensing ) ~ JE2% (thinking ) ~ FIESEE (feeling) 1Y)
F5¥) (Dashiell, 1982: 610 ) o ASZEZHERIZ SRRV » WA TRE W AGEERE
ERIE > HANF TS [ A DB BRI AT - E BRI MERY RGNS T
AHLPIZE LB, (Freire, 1972, 1973 ) » At BUMRRAE BRI i S AT S22
I FRYEZE: -

REHERHIBIEARE  EiE A TEEAAE (Macdonald, 1988 ) » 2%
EIWEY) » AR (Eisner, 2002 ) - TEEE I 2 2@ EAFERATE
HITA R S EIF TS 25 - SRR BERER S UIAERR o (AR T 2% ~ fe
TRRERY TR FRSK  BRTR M T EERAEEE |, BAtG o ARIRAERERE ~ (EfHE - EER
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BRG A EARg o  MEMREIMEBRER it & ~ SIS FE AR B - Freire (1972)
o RS TS (liberation is praxis) - ARG ST ERAVT TENELS A

(reflection ) ARUCAR LA VEIFL » AFREH Bl AL P SR A AHAR S - #E5LIE
5 AP B R s r SE SRR A R » R A B B B IR R A F
RESS AT SRR B {57 (reality to be produced ) FHIHIEAIHE S  Freire(1973)
Rl ke > s AN AR e K KSR (naive consciousness ) ~ BEffiTER% (magic
consciousness ) * HtFE S, (critical consciousness ) o 135 K B & SR K S B %
TEHPREN ~ BERH SR » AT DUHME S5 o R G & R AR DU HE NS
A H AT DAPERIRE S BT E s radam 2 o S RIS R 2 i T e /] -
MEZHFER RN EE - LA AR FIEE AP s T BRI
ik RS R BRI - RS HEBEH AR LG E - FEEE
VIS AR AR L RIR ~ (I RIRRAR < E 2K - Freire FIT{EEAYHEAIZL
B (2 EE MUMER A PR - i SR B ) (plenitude
of praxis ) » ZHUJHAAETE SR -

[ Freire HYEIRGEE RIIZEE BB, - LB S R OO A= sy
At DURFABARZER BEERACE » A EEGSREERE TR BN
BB AN NAEIRRE SN AT E - & 1 BET S MEBEE B — R AN
HEAE - AU T ERTR B RN ~ MORE ~ TR SRR ER R 2o T2 TERE ST
R HINEEL T2l - FlET - AME - SRS TS S34h IR T
S A T RGN LS - R R T I R - SRR
TR TRRAE ) MBS TR R R T EE  (praxis) 0 A
ARy T o (product) (it (Grundy, 1987 ) » Mgk EbEETAAA AL T 205
MR currere B AGEER running the race » FHE A KBRS RE A FEE S
{LHIRE (Schubert, 1986)  fEEfkAUEEZ T @ iffE e —fEE)RESIC (a moving
form ) » BHZUERAH A A FiEAL, » 3 H BN EERSEAH A AHTT (co-emerging with the

6 AR A5 N8 Greene(1974): Cognition, consciousness, curriculum — 3§ »
Maxine Greene ¥ & 389 Wi $245 H 69 & 7% (Greene, 1974:71) »
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world) (Davis, Sumara & Kieren, 1996 ) « (K|t - ZRAlRRAE SERAGRIATEE) - bR T
BFE T HETENAEE BRIV A A% i TR TR E AR L LA S
AEREBEB O RS DURCHAEER TER&H -~ EE - RESIEE
P (critical reflexivity ) o fEARAYANRR » 5 2N T ERIFERE (2001) 78 3R
TR ey | s R R R R -

SR b AR AR R TR B P S B ST B TR E R SOE
{HAERE A B EE B 1 J R T B TE PRI AT ~ AT
FMii o HRPE ECEE Schon (1987) FTady " {78 , (knowledge-in-action )
Je TTEIRIRCE ) (reflection-in-action ) S FHE BT » i HEAE S PLTAEE
ZNEHFZEEEZZE (curriculum deliberation ) AZEZERT T EEElT | (eclectic art)
(Schwab, 1969, 1971 ) » IifAE ERSHIIEEE AL E Sl G BRI - SEman - (F
IRRHATEIF AR T 1% > E A HE SR AR > kit > # H AR
Hlag CRCERD) EEMIMERIBRCEFIRNG - RsiPRAAT B B TAIA B Rl pe
BARATEEEAE - SVE AR 2R AR Bt 2 T Wbk e T 5 5
H1 o TEER - AR A R R B AR 43 AR R S S BRI T
BHELHLP S A PR -

— > RN RN E R B ANER

AKAL Freire (1973) FTE > ke Bl HE A h B BB ARV T AURE > 23
[l EFRE IR R L TE) - RS S T RIEFIFFEE (re-invention ) » 75 EZFEHHFY
FAIERIERHL AR SCAREA] - FREFE S T 51, (knowing) HYEPESEAAELEE Y
PG o[RBT  ZAEMA IS R SIS R BB B 2 > BN RS

T SER RIS TREER SEMAMEE > AL HERA SRR ALY
BT @ P RREEBERR T HAHRERT R EHNE BN T
B URHE I ATHRATHE - LARWAELEE T RNEL > AMEE THHHR
RERYITE BENEWGEE BT HFRBL A E - HENE
ByRARE Tk RANEEITE RRAKMERANTHER BN EE ) (HBH
2001 : 129) o
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TR H AR S R E SR IE SR T S - P REfBfS b T RIS ) SRR - B
AR TAITTE) " AERERR ) o FTLARR - ZUATRYIRAR BRSSO B N
AN EHFRE ~ HEIHVEBIFRRAATE - M — e 7B - TERVE
SIGHRSL AN - 5 H, > BB RRAD B e 255357 (situational orientation ) ~ S2EHEE] -
{8 N5~ it e S A AR E (Elbaz, 1981, 1983) » HHHERHHS ] S
BEEAERAEN] (BB S i AERY - AR RS BRE AR A R - R
il ~ EpkE - AR A E AR TE R - BLEEER S AR TR Bl
Yy o SFEEFE - BILREE o DU NMERBRE SRR T TN L TR ¢ AE - TTE)
TS~ ARTETES > (eI EEERIRRA ST ~ B E AR A~ B BER BRI R
=g - SRR TR SRR B R -

(—) ETET B FE R p B R0

AR4E Shulman (1987) Fyo3-4fT » ZATAHEEMRAHBAN A SRR - AN
RHER (content knowledge ) ~ —fZEH1E, ( general pedagogical knowledge ) ~ £}
FERT ~ SRR ( pedagogical content knowledge ) ~ P52/ K HARFEY i »
HEEBURN TR > DUSCEEE EIWIRHE R 5 ST R 1 - Frase N s Al
ko BIHEZEERIE (subject matter) YN BB - FHERTREN REIIAE |
— BRI A FE R B — MM ] ~ DERRGRR R ~ 255 T S B A A
IMARRRATERER AU — i R S R BLEG A T INE St - SR E0dE T AL E il Y
HEEA R Horp BRI AR N i B N SRR TR e
ANMET SRl G N HER A — 2 E2 Z13, (amalgam of content and pedagogy,
Shulman, 1987 ) » 75 SN A K E2 AR R HERRRYE [ » DUSCHZER BRI IRAS Y 17
fig (Cochran, DeRuiter & King, 1993 ) » fzAE4 e Hi 2 A SR itk e
PERIE S M RREGE HEY ~ BHE R LT AR - IE2EEE 5 E S
B B SR BRI A

i TR SR RN I USRI B R DA AR Al 208 Fee
FAFHIBERHEERRE » TSR A E B R (& AR EES - BV E
fiE ~ B AE RS - ERtEEeHr BRI - B4 B2 AERS - BEE
REYNE LEEEAERGE A A - BiLLiRES AR BB A E B EH Y ~ R}
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WARYERL ~ ZOHHRRIES - BARIEEIRDE - thstbiaesh 22 B CREaA
AETTHE » WFEREE 2B AR Ryt ~ FIEAEERTRENRALEL T ~ FEE R
HIEEEE RM AR R S BB AR - 5 BB AIRR TR 2R B T K
TLUwERER ) - ZETEREHAI S S HAERE S - URe H B AR L
TTEE E RIS ES NIRRT EAE - PSRBT SRS » I SR AIRE R
AIDUERSRAERI R -

(=) ZuBETEs B HagE 5o

B S A 8 AL ( Clandinin & Connelly, 1986; Elbaz, 1981, 1983;
McCutcheon, 1997; Ross, Cornett & McCutcheon, 1992 ) » [EARIBEAIEEE « @ EE
BRAVERAE ~ I IFIRRIOATRL » REIRZATTREE AR N R BE R - Z0liny s
Fallph 5 MAKRFE (570 REEEAEES: > nIRed BA RS MERY2 2 (Cornett,
1990; Kimpston, 1985; Kremer & Ben-Peretz, 1980; Leithwook & MacDonald,
1981) - —f¢ S » ZRANC H A TEEEEREEE) ) 1ReRE - A
THERAEENED) WY LHE - RIS U E B LAY [ A e AR R B
B2 DH AT E A RZE S ~ PRS2 A (BRBERd > 2001 ) -
DT - BETHE SR BB AT AR A B R S AR == RO R T
BUZERATH)  BUHHME S MEAGZENERE RS - FEBENIHEHE - E
BRI ZE B T S RO LR ZEN TR 25 /51555 (Clark & Peterson,
1986 ) ; IMZATEEERI IR EEI - g e BAATE N3 - BREnysE
FI ~ 2R ~ DUSCEE A B R SR AESSE (Gudmundsdottir, 1990) ©

PRI RS 20 Bl AR AL B R R S - AR ) L BB PR RN 152
A AFEE RS - BB ~ BENIES Rl EAIBEES - Hred i E
CTHRRHRERE ~ H{H - RIBERBEME S EHEEEIN AL - rIReEE i 1
fir H CZCR EE TS RAYENA] (driving forces ) BUEFE > FREVE BNV H O
MRS ~ RBAE ~ fH(E ~ EEANAIRE S e 2R B - oy rIRE R AAE
SUENIERETE ) » REERH 8 H RIS T] ~ e EIRE 3 EaRE R T
BHEE)HNETE & H CAIRERE R A -

(=) ZETEF IR B Ho
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Schwab (1973) RURRMEILFRIZZR S - FRHEZGD - EERWE AL SEZIA
TESINZR > i Shulman (1987) FrigH ZENTE Sy SRR TN 7286
BRI, - P BRI SR PR S I A B R B S - SR RE
i > ZRATEIZER B B 2 BIOMEBSIRAS IR A - /N ZER] ~ 3 > BT
MREIAIN ~ BRI - KREIEAABEH] ~ 20k > it sk ~ B EiZEK
LR - ZEBORES - A0 T REH ZATRI IR R B B ~ BRI
SO - BN AREE B NRAE I IEE RO ~ IR BRI 1E B SRR R e
HIRIFE - AR N E B R B AR 32 2155 B B - 1 H ST REY
DU P B S A R AU 2 ER 115 (Elbaz, 1981, 1983 )« ZUATHRFAN[FIHYERE (40
Freire FTpATHOR B ~ MEME KB AIEGR) - B ARG S MBI 2 0
FEAEAFIRE R R SERNEERRRE - AR & A R A R R TR E R,

PRIEBEMRERSSUE R AT ~ 242 ~ EREAOR B > DU B ERER ST
[A] IR A BN ESE ) BAGR (EBERY > 2000b)  SEAREERGL AL PIER - 2K
FEHE S EPIMET = EEEARE - (FHUE ERZR IR UUR - ZETAIREA R 2
HIZCERRT BT S - LB R B I B Bl A8 P R R R A R AME
T B A IR ~ BERRRE - TREIAE ~ 1R BESE Bifet N R
0 S S Bl A T RIRE DD ~ 178D ~ RERRRYINER o LUK R AR 1 L B AL B IR 3R

(Shulman, 1986 ) » B SRR ZH BRETN 2 BOR T A ORI ~ PRATRIELHE -
RHEC - RS RGN (liberating education) FTRRRIVZEETE -

Kt~ 2300 3P A ik L 20 5 BRI R £

AR BRBETEZERR ~ BATES ~ BETHERELZENE SRUMT IR - 20
HIERRR R DU B R R 2R TS - O AR - SRR - B
%S B EAE 2 82225 ( Calderhead, 1984; Cornett, 1990; Clandinin & Connelly, 1986;
Clark & Peterson, 1986; Elbaz, 1981, 1983; Kremer & Ben-Peretz, 1980; Shulman, 1986,
1987) o HHt » Shulman FrEgrHrgZT " EERREEEAES | - BRI BRI L H
ARSI - 5 PEHET RGBTSR (B2 « ZLREE > 1997 5 ML -
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2000 ; Cochran et al., 1993; Gudmundsdottir & Shulman, 1987; Gudmundsdottir, 1990;
Kennedy, 1998 ) - BESRIE SEAFSE AN E ST 2T SRIGET THR  (HHAHSE 35
AD TR SR N 2 AR AR B B R e - AT B R R E A T
% o JTIRSE SRR T RS G RRE AR AR R - DU S B2

CEGH L BT BAGRIURTER - DUT IR R SR 2 YL - SRR
EEER B RRRIR S o SR SR (AR A B B B s G — U] - 2K
AR AT SR B 2 2 R B

— RSN ERRARAE L

IR HE RS E @ AR I » AR T iS5 BB By
REBEARAR A T AEHE o PRGBS A B HREE - B A e (EE
(ERIEERE - 2001 ; Walker, 1990 ) < 582 {18 Goodlad ( 1969 ) &rIN-&E%1 &3S
FERRE 22 Ja il AR A B R S S 2 TR e AR RERR AR
(ideological curriculum ) EHZLERAY O ERFE (mental curriculum ) 2 41AZRMEHT -
TEHCRR B - ZOANTE S 2 AL T IR ) Fra B Ry T BAIERAE |
(perceived curriculum ) » AL EIZ = A EFEPITHY TEIEFREE , (operational
curriculum) - (Goodlad, 1979) » ZUHlIFE E R BHAEE IR T E ~ BTt EE
£ ORI - BERTERBINREGT - BERIRAER L T T e S
138 EEAHRR AT LSRR - SR D RIFGUR BN e Ry #elF - (HER L%
BDE S AT B S B AR R
AR A ZR AL E — FTEly - 2 — R A B AN B BT RO SE AL - Bk
Shulman (1987) Ff¥&EH » ZUERAR S (EHERITEIE - [EBREDHLS - ROEEL - 2
B TN - SORTERDYELE o $5E o SR H RS SEERIREEL - SRR
BT H - BRI E RS R RS - R ESE B 2 R
o s TERE ) TATE) ) BETENE  INE R BE AR o AR 0 AR
By )y~ SFISE R o B R O Z AT E A SR B - SSER
o FIE BRI AR EEEY A (Calderhead, 1984; Cornett, 1990; Clandinin &
Connelly, 1986; Clark & Peterson, 1986; Elbaz, 1981, 1983; Kremer & Ben-Peretz, 1980;
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Shulman, 1986, 1987 ) » JREIAZ BN 2 AR AR A EBE ARG R - By 7l
PR B s AL B FAIERIE A R MR R RRE SR PSR - 2RI
CHE R DR R (HUBERE © 2000b) - FEFEFEALPUERK - EHE
SEHIRE > EEHEE ZUTHYBER TR - SRANEIEERE (2001) FTAEa -

HEPEATHETHE LALGRHSOBRARS  UEF "TH284
MUHREFE @ REMEFT EAHYL R RSB RTITH
BBRAE B F o HEFITEANG T S0 Lo fT A 48 B Y+ hodoT Ak
R T R BN RREZI 0 TR BT C G ARE P
Rho TR R > &S~ SRR A BT > REBRIEEAGREHE
B EFRHUEAFHTHRLERA > BB R ABEE0E 04
RRENT EHRE BRIREEAYHPZETE RS > A EHRFTEERE
Py R AL B o (FBEE 0 2001 ¢ 132)

~  HBEBNREENREER

ZUHTR 2T — RN E) - e R A SR EE (Greene,
1974) - Zaiilifs KIS BB BUS RS TER DL - BOBCRIVSEE ~ APRIYTECET ~ 170K
NERELR ~ ZRIINSE ~ BARBEETFRES - FFERBET 2 a0 LA Wi
(dilemmas of knowing ) » Fx T SR ~ MRRRTRE.L A - SRR S HET TR 5L
s A P RNRIE A E B TE) - ACHIBATE R AR R &L -
M Lyons (1990) HURHFE T - FHIEBUHBETIIRE AR - WIGARE - 5
P~ BUERINES - RAMAT BB T - SLia S ATk i i
B R RS BSOS S R E T - [KIIL > Lyons Z 3R ZANE S
NI AT B P e 26 M1 AT - DL T A5 Se BB e (e N\ 2R B T AR R 1
ol HESAE TR LA FRRE A B EGEERBR IS » AR AR i 28 -

B b AEAS TR i EE R TR R B O 55 5 o - BT R
SRS AL T8 - AEE A G S 2 R 28 - ERGET ~ PUET -



SRR B HEPH R ERAH TR 8]

B AR SIS AE IR R B o R e i R
PR - et - ZEEBERERN A e — MBI TRIERS  HE—
TR R B I o Ul R R 5 S B TERE S > A O fs " ik
BUHEG T o 0 o Rp miER  HCA IR ERE (Giroux, 1988 ) » ZiHlKHE
AR IR PR TEE B AR H CRIZECER B E AR ERRE - (5 S B E i -
Je it B R TAFERET Bt - HRE PRI A\ R4 A\ DR PR TR RIS Y
EEME - W HEREEHER HERREBOR - frESEkeZBE AR =0 R
W REVER TR E RIS -

AR Freire (1972) FrfEfd » & — 8 ABWEEIEW TATEIMIAE - SEEANS
BhEE—FHEE - MEkn BRI — SR RS R - BRI L0
REGRHEHRTEAAM > UEEHE FEINHERIEEEI TR R IIEGH
Bifod » MR — SRR TR RSB « 20— HBieRs 2 g s
EITICRBETE o (LI RESRR AR SO E BRI P B RN 0 e
B B E BRI H O TR LR B AR 22 - B M B RO AR iy i
M MHFEARFBEA R EEA R EEE S ST 2AaTT
B TR BB AR, o T Se R AR T 1T A PR BRI (unperceived practicable
solutions ) I A RERLE A LE I A= » W Freire ARy /2% ) (potential
consciousness, 1972 ) » & [a] ZELE BN 5 KT HENE ( pedagogy for possibilities )

= R B SRR MR R E S
TR B AT, U R IKECRI T » S

BB R R A B 0SB E R SR R 0 R A LA R A~ HEA
AR o A2 PTARI 0 R AR B R B 1 e 85 3% 64 B3 (false consciousness ) ©

O Ax itz PR A TR NA—SELGME ELETHELIMAEZT »
ok "HbH) Z 3k (critical consciousness) A X8 > X L A3t TREER, ¥
BN EeR T REAHSEROMG2L - FeRhARKOFRTE
Wy FHEAEAMAMN BT REE®R, B TRMEMR, > 32| Freire (1973) 735
T RHER  RR B PATHLYFTOREETE RN FREAH LT HOBA -
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s /5 > e ER AR AR » AR ZSOIGE B BB - 53
P B B e B IR SRR ~ (8 S it e M AR Ry
TR EI A e AT o BR TR AT BRI RO B R R - 2
FROEAY RIS TEDSL - Macdonald (1988) fi5H - HAfifief b2 2T Bt H
Bk A SAEEE ~ RBAE ~ JETE KRG LRI - 1 H. - fEIAESCE TR KR - 2
USSRV Y] - FFE T SRS & R R AR A g
A PRERRIILERMERE T & (Freire, 1973: 13) AUREMATE B TH)ERH -
FESCEERE T BETERESHILPISCE T - A B PR A (B fE 7 AORRAR
st » EHTRR AR 7 St B B B s 2 Te e BB R RE s SR A 22 L
B BRI E AR GE (EHIEERE > 2000b) © MEA/EZATHURREE Sl 2
FERWOAEE 2 1% > G EBMERT S - SUSE I TAFRRCAAVE - I H
RN TS~ ST - BRI BN RIDIERIZERT TED - BRI SIS
A EhAlaccE - BT AT RS AR B R AT
5% 0 Bk TIRIBCEE J WBEIKE - OB B NN AR G R A
Z/DR > HERZETREAVE S ~ 5 PEELERE B2 BNRRAV AL T - 415
{[EWNGOPSERIAERE VAT N =0]) ds = os kg El B it e el SO i A
BEE R (B E ~ AEMTES] B EEHAVERE SR A A R E FAER
e REAEE N - REHPRSRAERERGET - KRR R A e AR
LR B ERIRSER - (HE2 A ELOR RIS B IR IR L B R TRE A RE T (BREERY -
1997 ; Giroux, 1988; Greene, 1972) » ZAEHBHIAT SEHE MRS » SR #HETS
A B P AR B DU AR RS B T ARAR IR A S e AR AL
PURE » ERRRRUCEAVERE > 20— HA 2 n 202 A B e > HER
REPAIRERR LGS - Bl REE Rt PSR EH ~ i & e
FAGENR ~ DEEZE AP - ISR AR ~ fETT R E BRI - T
FRDEA B F 3~ 8Kt & IE3% PO ERZE ] (EBER > 2000b © Greene, 1972;
Henderson & Hawthorne, 1995 ) o S fHEEERIME - ZUAliZEebHEe - Al —ERryZER
EETTE) (SOHAnA LB TR EBRLR ~ PRSI B R  SER A RIRZEE
JiiEEr RS ) - HEMAURAEERARS - IPEEETH CATS 2Rt
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S W HASHERREh R ~ TTEE A SN TR MR > ERTAIE HAE A
HORSEARTE - SO B R B - RS A AN R O S T o Bl -

fh ~ $& T 2R 3P 8L 1 ek i 7

TR MR TR PR - ORI R SOs s B HL R 2 T i
G-eeeer ) (Freire, 1973: 15-16) o [P Z0H SO s SRR BLE S BRSO
TR E T PRI - 20 - R RO BB 0T - 2K
FET AR SR - sl B AEGEHE - Macdonald (1988) £t i) DIEZL
BT AR B ~ Ml A iR ~ HERAEFIERRIAA ~ fRfr IR ( preference rules -
QTSN ) AEEEIHIA (constitutive rules » ZITEIR ) SEFLEBES > IILAETT < 8
1M > BRARAE B R R 2R Al S 8 Fre iU BRI 72 SRR - A@ R 2 R B AR
A AT S SEAIREREET T - B i B B2 B SR B B2 ik B R R -
AN STFEARA D S AT BATZER T B FTHEL THURCESE (narrative study ) ~ EECHT
5% (Clandinin & Connelly, 1986; Connelly, & Clandinin, 1988; Neumann & Peterson,
1997 ) » JeABEZ5Fifi{iEl AT s (teacher personal theorizing ) FY{TEISE (Ross et al.,
1992; McCutcheon, 1997 ) <5 » AHEZRTEHE N ETRACERR RO I S & T - a8
Rl BT B R R SRR SR R R B -

R4 Freire (1972, 1973) Fl Greene (1973, 1974 ) & I HRIEES - L
RS ~ (HRCHTE B TR ST R AR B BT A v S B BB R R
FET AR PERS - LA B A AR A A VS T S S R Bl T - B2
U EBT BRI AT s » AESIE LB A\ SEEIBEAE - N RE RS E T FERIAL Y
BHBCRIYNIE » DU R A BRI A BRI AR R 2 A = IR - DA M e el
NPT ERSEHE - Bt A\ A SIEET TENE 1 > oo S8 N RSB B B 5 AR e i =5 -
RS i T T AR LA SR rURE PR rI T T - 5 & BT R AHBANT 7 E N B 3L
T E AR B B R T S PR E E k-
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— ~ EHENE AT 2B PR R FIEH

A0S SO BRI R Ao ie SR > B AR En =0 > thegf
R FEGHERY 720 © Greene (1973) f5HY > W H AL AETE Gl aaR AL AT
REAERYEZE > B TIRERC - AMNZETE BRI —IIRT; » it g#aCHE
Fe e (full consciousness ) » EEFHIRF H CLEIERY AR TR R BRI
AR A B I 6 B OB S AR TS TP OB S B R - N B A SE — B
i KBS H CHYE PN - R S H 0 HAT B (K - Greene R LB
—(E MBS S5 1155 . (slogans ) 8¢ " FllIF#F ; (precepts ) F3ELEH »
HETH e —BLPE LA fﬂlﬁl’ﬂﬁaﬂﬁuﬁﬁl?& AR Gyl —LefN - IR AYEE S P& -
1135 e PR EEE S Al H IR ZET E B RS - PR EF L2l aefEH CRY
BEEAE AR MIENEC ~ R Ay o 5 T SR A
i B A EE R AN R AV 5 Greene FilHRFHZIHET THTER FEURE( doing
philosophy ) FIIFRE @ 22 BTS2 EHEA BN ZEIF TR EDE ~ HLUSHIIEE - B8
RN R AR AR TS R A AT -

TETERE F T RS N AR TS SR RS, (Greene, 1973:7)
AT B SRR (0 R S A PR B BGIR - FERE AT
EFAMNEER) "BLE | (reality ) » ZESEARIHLAIES - AR BV E 2L
) = (background consciousness ) 1537 $1%F " rlgEE B ? T HE
AL B WRIRE > R AT Bl AR S R AR B R AR - LUK
JERZ EIERR TR - HEMI A2 B CRYARENE ~ PIETELTTE) o 1mBEmr 2 e Ty
TERHE - B E T ERE TR AN - SR EEAE REN BT LA
MNEEEYESHISE - BEER TRERESER "3 - TEe TEE R TE
B WRESS - BT AR AR TS T ERRNAA ) B - FERA
U‘%*flﬁ AOZCERERGR - 1T B A2 G - 2R E RS A 2L

B - ORGSR  BEETEEEITIER T2 TR RS
FOEFERVEAN ~ FRTRRGRAIERS - DU S SE A B 5 P AR R TH) |
( Greene, 1973: 121 ) o

=
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HETAS I B 7o s VE SR AT SR NP EEREY - SRRt
FA R A A PR At P B R TS > Rk it B B A MRS RS T ER A 2R B
IR EERR BT o fReE Greene (1973) HYSMT » BETHEITH BT EME - 1
A ZETE A A G HZE BRI ~ BREE (B2 19E# > M
FOrae TR e CER S iR - RS ) HEMR TR RS R A E R
IF o BEAREMI B BT 2 IR A MEBRER e (S TR 2
e BETHE R AN ST ARSI RE RS - TR BRI e e
R BT REATIRIE - B aES P A E A BLESLIET - I DA HEH
SGHERENG H IS AR N SR SR o 2R AES R — ek - =
SRR, > S Ati/E AT - fETE E IR 8% - MR E H Cny
R MR H CIBEENTTEIAE - S0 Greene TS B E 1122 B4 -
"R L B AR AR R 20 TR A > ISRt € - LR
AN EE R 2 R T AR R AR S I B SR R R BB AT~ R
JiE TGy FRAVSOEA T,  (Greene, 1973:10) ©

=~ eHERRTTE PR R R I =

fRI% Freire (1973) Ay - MPLEERAAEEE (transitivity) FURFE - EA
PR HLREREN - AR SRAAISIE o e HER B IRA i A e olAdtagg - It HEINICRE
ez Bl A je H AT IS - MR B EEDIRE > A BET] - A
#77 (permeable) HYA - ffMIEEERFIBHIER G 3 LAFRR ~ BIEEEAZLIE TR
TR BRI 2 B 2 A AL TG R S s R A S AR B - SR AR AT R RS
R RE AL RTE - Freire R BRI RFEAHEPIRGRAVE ) S #E R

HERARBORE  RERGBR AR TOAE S # TR, o5
B S B Gy B 5 4 B 42 32 A% B RA B8k %, b AR 30 H A2 o R RE B g
BR G ERHERESE  EREGHES ) EEBROBR Bk
HiEmIErn P EINMNFHRANERES MIERLNIE &
FEMBERLENFMARALEE RBEREE ~ A MEHT
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PAE:% o (Freire, 1973: 18)

SPHAIRER R B HIER FARPE - FFam e - B5E - i) - ¥
FAAETEAURE o S PR AR SRS G B BRI T UCERYFEK » Freire %7
PMEEFEHHBR B S BIE TRy T35S ) TTEIBEE » A EET—ORRAHEA
Bk o Bl BARERS - BEECRFE - bR NGE ~ MR BN T - Freire
oy B R RRPER R T - FEEREEL e AR (REPEREE) AILUE
A BIAEEE DU M FTS AR SR SRR RL ¢ FEEASRS Aol ~ A8
I~ AR ~ AT, (Freire, 1972: 168) WYRFIE - nJLIgEE—F RS (E
AR > RERERRAIRE - ZETDHTRIREA  FTHUTTE) - RIS o % Freire HYSIEE
TEEIR - HACGEEZmE A (B4 ~ [ - IR~ 17BN E ~ 588 1Y%
Al > MATBIRAEET T AT RRIEHEPUERR - RS & 2 e N\ R AT e R
DU > BEFOR T B N AIBHGRAEIER - £E5% B Bl 2GS SRR B B IR L
WISEHIREFEAVIRFE - FF BRI - e T 2 AN R R TRS
FUEHE > T2 R HILH 5 A g X LA DA S AT R R B R T -

ER - AEERUEES o TR - TR R R A A o g R
A o HAE - T FIfi AR/, (openness to others ) Al " Bilft Al ; (communi-
cate with other) JZEEEATRCERRAVSCiPRIT - ZBEth AR HRLERE - 2] Ll
IHECABRGAY T ACEAER] 5 SETHEMERS T 28 T ) & A AAEE ) (mutual
empathy ) AUSERE < 2XIM > BLEE— 2D (CHEHEPI 8 ~ ST R > ]
T ELE I AR T RSSO ) AR - R ARy RIg A B b ERE -
Rl 7P i W Ay PR B SR TR 3 LRI BT el ~ ARG L RE
FESLFIREE ~ RPN - REfCER RIS ~ BOA ~ B > DL
NAEEE > A RIREERS ~ ARV - i A AR B LT 24
ERATHEY o MERTREEH o ZATE B YR TRR A8 - A AR IS o BR T RILA
WINZETE B R E B R A - R DUE R E SRR (R SRR
52 > WEHERYE > AT SO S - A R PR R R AU RS 5
ft -
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= A EEBEEER PR RERFIEE

TR » S HBBETE BRI E ST ~ BRI - HECHITT - HITED
5% (Clandinin & Connelly, 1986; Connelly & Clandinin, 1988; Elbaz, 1981, 1983;
McCutcheon, 1997; Neumann & Peterson, 1997; Ross et al., 1992 ) » # (S H AT 2E
TR E BT B8 TR A BB R B G, - FrATR R =
RIE AR TR A B s A8l 2K (RS At vy S (Rl FE S B PR SRS - SRS
THR B ~ P20 ERVERA TR RIS 5 AR GRS 2N B AR AR AT B {3
FOPERS R > FRLAAZESE 2653 SR AN AR TS sk B G » SRE R & ~ (EER]
TTENE S I BN o 2 B X 2 S S A VA B R S i A W R

FRE - fEERE M ZEHT - BCERHTT - BECHTE - BUTEIRSE - MW A THFZ
FURTANAEI A S5 B R SRR B0 DR FRRE. - AEH /> S AR T B 5
ZA Tl BRI e T A R P A A B N BRI AT (tacit knowledge ) o
PRIFS S 53 AE HY AR VSRR AR A B A A U — g Y S B B S — 2 A 43
By HERRAEAR - AR 2T 1 i H SR TED LT R i T8 HEm 2
TERAIR RN ~ AR T N Re S B S (BRIBERE > 2001 ) « 5344 - (IS5 LS
B BEMWEEREIR TN - HNERGEES Tt (e BAA W #EE ~ 1)
HEG -~ AR i S E PR AR EEE S A E R T R A TR
R R IR - JAE, - ZIRTECE W g i AME =B E AN REIE =
REFT ~ (EfE ~ JIRRAE S DA AT BB B TENAS R - SR AT BE T Y
HEEREI - WA ZEATE E CLUCE A AT AR - 5L - ZhZe
RS C RN R 241G - KRETER H CME SRS - Frll » MEEHLE
SR AN B A TGRS - AMER 75 AL - R T HE
{6 N AR - Greene (1974) M

E THE AR BEETRNE L IR FREHRBERERLR
MidEA S TR > RBERMEATREESN SIS - GHZE
B AT M2 BB A BB ~ 3B R G APE A eh F BT 3 4 o EARH
EBETHOREBEFURLHNERH T EHOLES T B M
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BUBEEREE ERFEPNECM TR LML EA—BELAE
BogdZE AL TITE  MEE THRMAEASRGER LA
AT A T ER - ERIEMALKAIIE A BRI RIUBI RO FR
BRBEGTRAGHADERICMEFTOBE T eERE—# "%
BREEREGRE M RTFABFRETHRIIRE - BHFREMEHA
& o (Greene, 1974: 81)

BE~ & Wb

R 7 SR 2 AR S e B TP RS Vs A B 8 A - ARSI
FEHEPIZCE ERREIR - TEZATHY " BER R G ) AR AR B R
bR T MR R P B EE B RRREERRES T AR T AR A R B SR i ]
HAERHE ~ AITHARORBRGR - ERRIE AT A - J2H T 2RSS
DABRTHAI AT REZRTE © ik H HTBETAT S I ZE SR A E - 2RO RE T S8R
WIPREBLIRR - SO ~ PR ~ BRI sE N B - SER A A SO S 5i
ISR ZUEMHERL ST - 253 000 e B S 2@ SRE - o B2
NG N p RS G VA VN g7 2L =2 G AU ] S A
IR "B R MMRTR SR EE S - REE e MR S S TR At
IR E S B - FTBEa R E B AR TR ) - G 2T — R R
BERSMEREF BRERE R IR - 1L A2 B AR s - el
HEBAZ AR N EE AR -

TREBETIILESACE - A2 BURUCE T AR BB B I > 2
HIFBATRETS 2 2 s H OB H O E3E > B (E N2 E e as - B A
BRG0P H O E BB TCER - AR HE AR PR - i H O
A B AR G B T BRI > o n] REAE S BRI 5 A SO R W g2
N NEHERAE > ABURBERERR - MEA SR HEPIRY AT L A - Bl BE
Wt P 2 S SO R BORBUGEAY SR BB - RGP « AT > G
TERS ~ ARG - AT - WAETEES o B0 Sl RS R
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s 7 WABIR B RN IR EHA RN LA RE S - BN EiaLhE A
HORRIE 5 ZE e e Bl | CAESE R Bl Py B % g
Rl — 2l ~ ERANIRCR, > SRR E CEDRSRAE T - FETEIE
SEFEUEE - GHLPIR S B CRTEN S B BN - HEREE H O/
ZEEBTH RS - SR e S R B Ry - HEETHENREC
FBRATT TR S EAUIRFIR - ) BP0 1 2T AR B SR s T e M A
> BRI EES - REENR H OB TR SR AV T -

2% Rk

Bl (1999) « #E1T " BIRHBEBEIUFE—ERE | BRITEILG 25T - EMRRE
7 (1) H14-21 ¢

AREANHE (2000 ) o F R RIS SR BB AT R IR 3 e - A BT R B Eew (£
) NE—BRE—CIEm  TBEIRAT - =i - (H3C -

EATEE (1998) - BIRAMRIEZRRIOMIIAR  RESRR - FRNEOL S HEATHEASE T
iz Tritie VR O B AT, | BRI -

FEE (1996) - AT E N ATEN AT - BREBMRET - 4> H 53-59 -

FPEREE (1997) - AENEBHHRAZEHE - BIRBEWRET 0 5 H 39-59 -

FFERT (2002) o FHEPSER  FFRRREUGCEETNEETAGCFIEN - T6EMREBHR - 145 H
1-24 -
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