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Knowing Is Unknowing and Unknown Is
Known: Discussing Ignorance-based
Teaching and Learning
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Abstract

Confucius argues that true knowing is to discern the difference between the known
and the unknown, but the line becomes blurry in the time of information exploration.
From Laozi’s perspective, the known and the unknown are not only symbiotic but also
mutually cultivating. Knowledge-based pedagogy, which dominates current school
teaching, aims at pursuing orthodox powerful knowledge, and tends to reinforce extant
mainstream disciplines. But, it overlooks the duality and mutuality of the known and
the unknown, and thus fails to empower students to challenge and renovate knowledge
by pursuing the unknown from the known. In this article, I compare the knowledge-
based pedagogy with the ignorance-based pedagogy, discuss theories underpinning the
beginning, the process, and the conclusion of ignorance-based teaching and learning,
and introduce an exemplary curriculum that accentuates using ignorance to induce

deep learning. These are to argue that future-oriented teaching should not only focus
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on problem-solving abilities, but also strive for ignorance-based teaching and learning

that help learners to see the unknown in the known, and to identify the known by the

unknown.

Keywords: ignorance epistemology, ignorance-based pedagogy, knowledge-

based pedagogy
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ZTHERT LR TEIZRAIZ  DHRAED - BEI, o ERRERS
FZ RN A AR SR - MEANERETERNERMEZEL SR - REE
M EAYEL - ERHERA FAR BRI - 1550 « ©A - ERIZERIEER
BERIARAE - AR F Al SRYE R SKER » DU B A H S R EE I E
= BEAKMAFIFEEENSEERE -

FEEF AR - AMSDIEEIERR S e B S EEEN - HIERSEMS
B o (RS RIKE R TheobaldAIFH HFEHT T E&NMMAENT - FIERE R -
I ER AR Y52 — 5 (Herring, 2007, p. 120) ° SEFEERN © HIE%EL 2 £ 2 Y
(P YERRE A T MR & EEIE - AITERIER P IEER o (Naisbitt, 1982, p.
10) HIBLG - BEE R Pascal Wy " G ZHIREE - EHEREGR - i@
AR A, (Witte & Witte, 1995, p. 511) « #A52 » ERKEENEEK L
IR - TR AR T 2 A T AN A B BE B T H O 2 B DU B (R g S

( Gross, 2010; Smithson, 2009 ) - {H32 » AFOEEREZRH - SR EAE
HIRRAIE ZN - AEHRNMERAEE DR - MEBEDIREE - B TEE
R FIE 2= - #EEERIEH] (speculation) BYEAE (presumption ) FRRMITH -
JolsHIEE S N (LE (place-holder) - FI#SEEREihnaE i #lG & AR ZE —Z
i (Rescher, 2009) - FIEE @ BETEALERE FRIAHTHEE L - B ER
Simon (1982) f&Hi » AMMSCKEEERIZ NAEE RN WER - MIERER - 15
Z o RN EAR C R DO & HEERAPEK - AMFEE (A g HAB K E A
& o AR TRl - BENER RIS EREENRAMmNE -

FRZ  TERIGRIE AT - N A - HERE AR - AMMIPTEERIE] - B2 HIF%EY
R 0 B ANE PR SRR R R AR o (I - AR
HeEi AR B B A - HE L NENEEE 2B EAI R EbS - £
7877 » Socrates H R Fy—MEFT AT - MaRFR ALE T NEEREA, SEE T HE
HIMER] ) - SREARENEE S M ERENE - TR 7 - BFHFEED T #X
MiZhh B BEMZEE - SR AUEREDY - BH - sOUBER, - T
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ERMIPEREIALE - 1 "L AE2EMEIENRE - g B2, - a2
TEZH L c REAZEERN T, o AREBRAII R E R L E RN
"H, o RBIRCEZ TR RS CGRESM - 1990 - H17) - #EZ @3B (5

HH) RZEDL T fEREFEERRIZE - B E DR A iR e il 7
"B ZEAENE - TMEERTREHRNER T L AR E A DREECGICR - (HANFEE

BTE ) i B fEEP A R B R E RS - BE 2 0 DUERSIER E

EREEEER T SRR TECZH ) - BEEEITBEEBIIEAE -

EAAITREER ", - Ak B R A ERAAERR - PRIR R -

B EREERIRE Y] - CREOR AR R I BIF Ry E SR g - Rk g B
fEEEE B ARENZ R B REE S SR (e ~ fofe A B 3 I R i ey 26728
R R BAEEAAEFRE T - BERAEMEFIEL - REYHER R - 2B
PRAIZE - TR EREE TR A i 22 H AT U NEL 7 - B TR R A E A R
ZEA RO 2R3 (Sundbo, 2003 ) © AR - — R EEHRBRETEEHRT
fife T P BB A FE A A 3 P2 (Walker et al., 2003 ) SEEE-EH - 7
T3 3Ab H g B A S MR B AR T RREREE ST - WA~ R LAR ~ &Rl
B EHEBLE A TSRS E AT T2 H8E (Smithson, 1989) -« A
i+ — it & KR BB AL R IR AN R B AR D 2B SO R AR E W - ZE R
il TA) SR AE A R B ) B HIER AL BB A T - i) ~ BRI AR E R

(A~ s 1) EEEEEEHCOREHA - BEEZEE ST EIE " EREREE

HIFREIE S - BT OB E B AR EALZAN  BREBEE H R - B

{E AR BFSE AR 22T o M R ABERR R — B " H L HOIRAE -

RHRERIT S E - NEE - MEGRTE - $5iR - EEEEEEIERN (Quinn,

2011) - F5E5R - NMELLERRAFRE ST E R E - Bt EREE R

EA o DL 55 PR PR AT 2 U N A B E I 2 HYAE ST (Stocking, 1992) ©

S — i 2Rl T R R AR 2 ARk ) RURAE  EE T E B E (IF
Tl ) FIRHYE AR RE RN - S BRSO R F B R A /7 =0
e E G IYETHE (Smithson, 1985) © 2R » £ SCH » Ignorance i
H 7T 3 Hig-norare * JRER " A, (not to know) « FTEMAREE « Mk
SR - WAERGRE - ANVE BRI R A H R AR TR MR 2 AN
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(Quinn, 2011) - #|FZ » R TERZHEI - SHA A BEEEHEE AR - K
G E o EREANEIEEY RS - (BAEEFZETE ~ BUE ~ R - B m%EH
A SRR B R E R - A AE AR RER E B S &
1&7¢ (Smithson, 1989; Tuana, 2004 ) » XAE I MEAH (rational ignorance ) -
s HIEIE (ignorance mobilization ) (Gaudet, 2013 ) ° HHEFE{E A EHE)E
BEHAH - GIAIR7E & BRI FEIR A TR E - 2B B el hl e - 5ORH
bty (8 B RF PR R A BIBR AN T 534 (Frickel & Vincent, 2007 ) sl A M #E[ Hi

(aN75FE ~ BRH) EBEEAE (Nielsen, 1991) » DA RS ENHE B A EIRFE
#Hl (Stocking & Holstein, 1993 ) Fr#& A MENRYAE] « 2R - NERRBRZSHE
B HEEINL - FEESEHERI A SREERERET A EL
B2 o A LUE M E 2 EANARIRES » PR e AR A BB B RN E
F o M HE— RN AR - A ERER [ MR R - BRI R
FHIBE AT AR R -

Bl RIELASHIEE A AH ok

AR B EL A EE ER (realism) > MH{EHE —(EIAME LR TLNBRER & ZIME
BUFAERH S - R B R (2 F AR S A B B Rt - (EMEE 22
BRI L B JE (PR EK - HawkingBiMlodinow (2011) f8H - &1 I 505
W FrEEly T HEEE ) HERZ IR AEIREATRE - HE 0 et
sRTHEREZER] - R ATRE B AR A VU RE 22 L T TR R AY TSR - B
=HEERREEIR TP AR R RS - R IRE R EAL ] BER
MR - AL EER AR ERR o IR - BCE R T N2 ) HEE HE R
B AESRImE N R - 2 T ZERES ) e - FHEIIERE—HF
FEBRAESE - 2T 2 AT RERA DLE T BRI RS - TFTREEE - Tz
FEBEY TRIMEEEE - N AFIFECEERE SRS EE - AT
RRHYAIEA N BE RS IR  EBImIFE AR -

BB AN g 2% B P ol B B [ N BB AR - T B — SR AR
A& EE LARERE AT A5 AR EL B © Johnson-Laird (1983 ) FEH1 » i 7L A H]
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B AMME A O (mental models) ZRFRAE » £E1HL A B2 B H R 2 R 2%
EEZEE o RO E RS (proxy) - F /T AMEL R A A8 -
HF— BHREHRS T g EARBREERRE - 55 S X F MR EERRE
AR B HREELI R - AR EENAR S - BEEE L FAG A AR
MIEYAE (Jaramillo & Barros, 2011) ° ;826 FHERYIRS] - AT EEELUE
3% B LR RENE - DURGE S #E - IiEREZFBE 0, - EA5EE8E
R DA A RS e A T - CRIHIER & 2EU A SRR RS - LAk -
TE(E N FIFR BRI AR B ] - fE e BEE S FrRe e < ] EEAS (fHE
RERGEEZ A - FEEE A AR E R s M AL AR KRS ) - AR
IR L SE S o2 i AR B ) 2B A@ A2 R - (RSN, (tacit knowledge )

(Polanyi, 1962, 1969 ) EfFAANATRFMEREHE L R (B HIG - SEAZ BN ER
ENERENZ -

W FIETE AL DI T8 S 15 B MR - B E R MR R 8 B
B2 SNIHIF, (Polanyi, 1962; Ray, 2008 ) - A{fTHEE G EFHEE - (HEAFLE
71 (Bammer & Smithson, 2008; Roberts, 2013 ) ° Polanyi (1969) 325 » Fi G
HIFE N BN - B2RIENR AR - Bam b - SR SNEEERAIELSIE A
REIT - R R AT A R RV B R R 3R 2 RS ER - FTRIBYIEE S S ~ 30~ BFRRR
EEFE o FRIEAFTATHEER A XA PR s s D EEER IR B A - DURAE A B 1R E%
HIERRHE - SRR AR EE R - R EER - G2 - AMEEs
R INEFIFREY - HE RO A E R NN BRI 2 -

ML - FIERENIE A R ARG - —E HE A BB O e % -
de Sousa Santos (2007) f&5H » NZFrDUAAD » BRI N HTEFLLT S - A
ZRTLLED 2R R HDE RN A (p. 410) - RIFTEBVAIER & 25— S

(knowing) HIFESR » MIFHIEEE KA —E A AR RGBT E R  AIELAA]
2 RS - BM oA AR AE - MBI RERI (R
5 BMEAEEEEE - IVE - BEEE TN ESKA ) B TREERNE ) RafE
A A AN B B B A A -

gt TN HIR A INARYERE TS 0 Piaget (1964) R LA HIATE £ IR
IR R BRI RE RS - T AR R M R B2 R B AR - SRR 2 R A RE SN
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R RE LT B2 B /Y SME Rz AR 2R Bva = 3 4 - PR BB i DAR RE B
I IR BRI - FEH B S S EE2E E KR AR B2 T+ 21 £ 22 H AR P e AR
FIRTPT - 2 — s RDORA (B RERAYBERE - BRI 0
TR DA R EEE - DURBIEER A (R ) REEREBIR T X ACERL -
R BEDMS AR EHAR - S MASE DUEE §Y 5k E A IERERI AR - #5R
{5 SE AN T S A A Rk 2 IEAR 1 (BB R EFEEL (games of truth) ) (Keller &
Keller, 2011) -« {EH 35 FFPIEM 3N F 808 KB — IEREZ S8 (powerful
knowledge) (Young, 2013) HYREEERT - CHUS EFRMIALIHY " IERAGE ) HE
B —EdEmERIEE S © BREES TR HERRER] - G DU HE R
BT ER B EZNIRE - A S R E R AE & - AT R IR 5 2 ] 8
8k (Keller & Keller, 2011) ° #&5R » SUE AL RR Pl R RE DL TR 8 75
FEHGEAT A2 - A RERR AT EE R EHAR o HOBRE R L AN At il
BElE  ZUHR, - AR R - RO 7RI RIS R TR AE (de
Sousa Santos, 2009 ) ° ¥F 7 > FEKRINEAFIRRRIZ T - B2 DI PR E
BLREEAPTE T RIFRAG R - BISN B 5 BRI R AR M 22 B [ S R B -
FHE M - T AREHSKAN A ) BUA A B - s E R R R ER e T R Ak
(unknowing ) &8 AMERAYRIR - DUR RS E2E R T A% R A B W A1
HIAHD o AHUE PRSI AR 22 M 2 A8 L - SRR e (T R AR e
HEE - BEREA bR RE EEE DA E L (EMEHAMHESHA
T EER B EE ) MORAERE R E KRS (Jaramillo & Barros, 2011) ° &
PRERREA B T RHES  IRSRE M SMYTEREATEE (Quinn, 2011) -+ B
RRERAM LT TR B A AR YA (Stocking & Holstein, 1993 ) - W F{EE AT Er
SRR E A EE (truth) (Hackerman, 1974 ) - —ZIBernard Shaw{F [
Einstein WA E & EATRR - " RIEACEESERY - ok —(E R - BLE K10
EHTRE ) BIERERRAAEPREEARAR - a5 RATES [HEy N —{E [
e BE L XS REER  WRECKEDEECHER L FHg
FRHPEERAYHTIRE (Elder & Paul, 2003 ) « tHEANHIRY B HHELIE IR K B R 2 2
EAHRE - AR S HEX I R R E R R EIEH A - BEERREERRA
HIZ BN ER T B RIS - RERR R MEL S P A E B R R - BRI 1R LUKGEEIRIR



JuZ B fde » Thabtez  FEG BT AL RME 115

o
i
=

FH (Firestein, 2012) °

BENS  EREANN " EHE R ERE AL AERR (Kerwin, 1993;
Smithson, 1985) ZH » SEEEAYZELEANE 7 SN HIKEN - DARECR FERS SR
TEREANEBAFLAERE » MR N HIELEE R 2 B B E R SR B Rl - SRR A -
BRI FE OPREY ~ 2otk ~ ANE - W - SLIE RE AT LR - R BRI
BIRE A FIER B IR <k o AR - HET— M EREZEE ARG AR R T
HBRFRTE N FIRK A - AEEE KR R B E HR A AR A AGRIEH E (Xie &
Masingila, 2017 ) ZI{A[{E 052 FR 3w RF R B B (At SR RS B RS - BT H A
g BREE PSRN SR E I FEAIE - SR ARR EAAE TR
TREEERIHIH (Keller & Keller, 2011)  » ZEEEE FHRER HIELAHI AR AR AITEER
L E AR B PERT A  2E MIR SR B AR PEFTHAUER SEHE -

2~ HERAS A IR AL B ER

EF 8 > ALongman, Collins English Dictionary * 2 E W EH R " #E
HIFEIERy ; (act of obtaining/gaining knowledge ) » {7 & B &2 AR JEIS H1555%
Ry e i B (LS - SwanBidBlack (1993) #HY - FIRA AL 2R R FH 24
ERNETE R A I A PRI R ER B B R B2 AT TR o TR B2 PRIk HI e - (5
TE P SR ER R A A A L B IR AR A L RE B A FO G  TEAG P R [ BT P28
% o AR - BEERE G EE S MAER - DS AR R o FrsdzayHEk
WERESEIERE R 2R AL, - AP IEER » nl{E A E RISl
oo BN o B DR A B BE 1 R RE A R BT RIS AR e B TE EHY
HIFRFRE - R B RSB TER B E R - DI [F] 15 5 R A R R Y 22
% (Swan & Black, 1993) © JAJ2 » BDNEEE A BRTELE S S48 W& ) fm 38 v i il
PRIeET - fEHERE R - R EsE R R 2 A R E RITHE - 75 DU TE B EE
bR - 5 2 - REANFZ EEHIZEMARE - MEERERERIER - EE
TRy TR HIFRLIEFRANED » 2Rt HERZ 1%+ SRAR(E1S DARIRERT 82 SOEAS E
{E ST R s (381) -

BE E o HEAC ) EHEANME R BE E RN ¥ H A% 2 R
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KB AATEA AT B A
Q! FNFAANLFE PRIAALE
A FIHUTE] > AEREIEBLIRAS (L AN PR SRR Y Sk s e
FRMEd SE AR B - TS PR B A e HLB EUET S DAE e
HIGRB 1 EAE > BER - UREEHAE ST - U '5 58
0F: 9S4 THEK ~ ATEELER TR
BEREEHSR BIPERGRPSIE s PURCE SR B R B A LAR BN
KRB E T
FIELNHIEIREGR BT ZR — e W T R AR A
FRINEEE R EEMSEEERTERY T FEHE R B 2 IRHE AR 2 fm BE
T~ BRSBTS E (L
HELLRS BRI - ESREMEAGE EENM - B - RIEERE
Kl pill
BE R AR AEREI AR EENAIACE - S AT T
BEHE HHEBRARBTENSEE R FIFRER - BITR R AT
RbLH < PP B R B R
ARIEAS A [ElERTE: ~ SEAS T B e 2 AE - A8 ST R

A ELINI R B - I - RO B B S AR A 2 DI A R B
(Duffy & Johassen, 1992) ° EAMHRET AR &R E SRR & AR - DL
AR TS~ B R BLE R FERR A RAE - R RNECE S L R B WA L
FREl i o L RE SRS SRR A1 (Nathan & Sawyer, 2014)  © ZEREGHEERE (E A2
FEFIFRO AL - s RN 8 A\ EE AR 2 RIS (Duffy & Jonassen,
1992) - {HFR 7RSS (radical constructivism ) Z 5k » FF 2 Al am 5 & B
AR EREFBRAFBROGFE - A2 » WPiagetdd Vygotsky T EIRIVFIFRER »
ERABEEERENOE - el (BEFEERZ) FEFESRHE R
HiE (Geelan, 1997) - #a5Z » DLEEETFE (Instructionism ) ~ FRHIOHE ~ 58
FIRHER il B B S A e R EE B AU B B N IR HIER A AL Y AE (Sfard,
1998) -
SR » —AMark Twainfif 5 " BBERMIE ARERY 2 IA - 2 g UIERRE
HURERRAmET L o EEHIE N ER B - RO AENER - HRMEEE
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FiR AR R BE LR RS 2AA » (Fr] BEE RIS N EAEE - MERZ 2
BRES)  MFNRIFEHEASZAH - TSN AR R AR - 25 7N ARGk ER
(epistemology of ignorance ) (Malewski & Jaramillo, 2011 ) K& F1Gk L
BT R0 T8 B s g ST 5 E SES )~ AR (L EARAS AL o B ERR - B HGE DL
PAFEERVEIT ;. (unstable oppositions) (p. 2) NETHERLELIZLE o [RITEATRR
AR AR - R SRR M B G A ik H B B HE D R - SRR R R
JRAGRAIZ T ~ B0 - BB - TEhE - BEE - AEEEEEHR - B2
iR B R T TSy, (contaiminate ) 'K o B2 B AU FEES N ELE A R
FHRERIREST - EAEMNEE TR DU E BE S - fE A B E 22 ATy
HEh o RIFIERNE— RS Wi - SRR AR - TREBRAD - MEREERIE M 2N - Bk
B~ BREH LR AERAE A RIIE LV AR - EREFFB AR - BN EE S E
A+ HBASEAE R R e R B 2 IS (R BEE ~ 8 EE (] - T e
HRFIEAN IR ESRR -

A2 » NN BB AR I FEE T - MEERE EE AN A
HIERYPPRIRER] - FHEN AR A - HEERHR S AR - S2E R
NEPEEFZRERE - MEEB N EEE AU ERTA - E SR
AT - FEERFIEEN AN ET A EEA A - g M ZEAE G - BEEEA
BB E R 0 MEEKAFAARER (undecideability ) » G EEFE L FERE A AT
el < G IEAH B PR A R P REBL R 55 - BRENE BTk (LR B P B G HEAS T {
BT - AR GA B RCHT 28 A5 B A REGH RAAE -

TELCFERE R - BENE R TRANAMRE R - MR T EERPER
MIEMEBERHBAR - M52 BIAEANZEN - M2 TE -
BEMAER TRE - MR T RAH - BRI EEE B HAIRE
77 BRTF SRR Z R P T - N AR IR (L B Aa
Gh o EEFEERE Dl LB S B N FHIRIRE TR B m g X R EE (2
R -

VEEMEKRY 0 B EAML T EREMRDZT 0 KA R EH RAE L - Bk SR
Foh B R -
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ETHEPERAEE - THAREE TiE ) KA R T REE S ARt
Ay ZNEEGES) - IS DMEIRAIAAIES: - JREE & AR BRI B AL [ T A
BEAMMMEEEE ; (FEH= 2015 H12) BB - £ LA R HAER
WL DUNEEDET THEANE, - TEEML, o TREGER ) A
SEREI AT ERE - NN - BRI ENERETE -

— B8 P BERE 115

EA L HEAMHEZE "THHES, - HiEAusubel (1968) fRIERIER
BB - ZURATEIRR S i A AR S B - DUBEAS S R B A - (R
BT R EENE —P R - TEIRELEREF - SeffRERE 2O 2En
TCAE © 700 FIER B B 18 < R A Y& 2 I - R (58 e 2 L Bt - DU
7e - [HIEWIRE AT S5 (Schwartz & Bransford, 1998 ) - fHEH » HTARLH
BERIENAIE - BB EE N » IS e AR R, - FIEEE T
HAE - RAMER B ARG EER - B0 E R SREER SR R A1
HELT ARG U B B AR (L HEAE - AMEBEHIER BN A EYETERZ
WHEFEEE A% (Hawking & Mlodinow, 2011) ° & Z= A& 2IEE R A S ME
(BERR) TH - #EME (SRR ) ARz mE GREAERE)
T S5 R 0 B2 2 3 T S B O BB 4R T e A ST T P S O %
k& BLECR B AR 5 S R PR AR A R AE » A S DA R 5o P B S 1S 0
g - \rp A EREE - (HEEEEEENFIE R SRR G+ - kDl E
BEERMERHA M - B DIEA IR E R T — B - R
NHIEEE - DAHE S 1) « (EHGERE A - R R IE T PG EET (bricolage )
(Turkle & Papert, 1991, p. 168) * {EI S GG HE 2RI ZM - BT
FARERSE AR - AT RIS E A A (B ECRiEE » JR AL R 2E
% (VanLehn, Siler, Murray, Yamauchi, & Baggett, 2003) - F& [ - [WFEERS
K TEHRASE ) - BIESNE - BHEEUERE - TECAIAIER T R S B bR i
Bh o HETTEES TR PRER 22 - FRERE EE e rp AR Bl Hh A SR A2k R AR I
o BEARAR A RER BB R RIA RGN - AlsE s B £ B 2 BE L AER AR
& -
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E EE - EH B D e e S | T USSR R E R - BEE
KRR - mEEEERIENH - ERZMANG [ EEER - BRERES
ML H T R HIZE R (zone of proximal development, ZPD ) - E2E ¢
{6 FI38 5 AR RERTRE B IR S S RIE% 2 N2 G HEAEFEH BRI =L se T
H 2 HIL > ST BRI EEZE 5w (learning paradox )  (Hoffmann, 2003 ) HYET &
B AT PR —LEREE -

B2 e i T HPlatofEMenofm HHHE T + HAEEELIEHIERA - BEFREIREAN
A (eternal form) HifE o R EHARMES - WA FLERFATATERHZA ©
MEHATEMS » XAAFHEA 2 Fodor (1980) {EHftHIEEEHERIFHEE] - M5
fi vk A T AR A AP AT T e Ry E R IR R A FR R B R B AR S04 © B
BT NIREI SRS - A CLO NS B ER R E - N2 B B2 E R R
AR NS B B AR R AR HIAS 1 - A RERCINEEE (Bereiter,
1985; Hoffmann, 2003 ) = RI{EFERHMER A SRR - BRIFGESH LLIT-#R 'S 2
Rl BRI RT3 A $2 HH S PR » 5 RIS B PG B T PR R R - 5B W T Pl i oy
RIS R A B [ i e P RE M B BREE, -

PR SRR - BRI H R B E PR MR E - B0 (RS e R w %
e E P R Ry T - S ¢ (—) [EEREHE (disgrammatic reasoning )

(Hoffmann, 2003 ) - 5@ 5% 0@ B 2 A48 B 7] 5 [ Hi FH EE S8 F A B
BE o () WARIHEFE (abduction) (Prawat, 1999; von Glasersfeld, 2001 ) - 5f3H
B GHEERTE OPOR MR ERGER - LIS R EHE - (=) RBHE Bifs
53 (emergent propertiesEineurological principles) (Lawson & Staver, 1989) -
o R R A R A 0 28 AT TR SR K TE © 58 SR 05 B N R A R AR R B e
IEfR S AIES - DAREEERT AN - 2 DL maasact - B EER - BIEMESES
% BOREEA RIS BRRCHTHY S HERR X - A BT AR R RE Y T h) B AR -

PR 1B S E RPN RS TR I - BT R RS EE H CEdR
T E CERFERTERY R - DOKES BSHE BL RN - B0 » Bereiter (1985) Fp
A RyE i (bootstrapping ) FEH = & IR 155 B O D [ RE R i By B

2 W IR Cke s e BT R SRR s B H AR E A 0 R e o
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AEJJ ° SchwartzEilMartin (2004 ) $2Hi " FEHZIHUEMRAKEEE ,  (inventing to
prepare for learning ) » MFRRRy 38 HH BB (E AT 5 S0 RT3 VA 3 1T 228 Fee )
2l o RE - R A AT SRR EEHREEM S ETT R —EH
am v BIEE LRI IE B 2 - A B R T B A M i i 5 DA S E R By e
77 o BtAk » SchwartzBdBransford (1998 ) 385y @ 1EZEHI iR 2 E M I = H#i
Bl - EFHEEEEANEHESEE - A REREIRES] -

8 R B RoyEl Zeckhauser (2015) FTigEIHV Ak #w5E (epistemic
choreography ) FYEL SR o fIFEH - =Rk EVE A HIFRA P A s - 78
(anticipation) EZPZERE (contemplation ) /2 FIFRANHIZEE HIR RFEEIFLRE - SLEb
TEARGE SR AT RkEE - FRSUERE M fbe R - A BN A LA A FE (points
to) ~ & (fitsin with) ELE BEEEE - BTN AIEEI AR SE - EHEEEE R
ESRFFFERTHERTEN /] (Gaudet, 2013; Michael, 2015) ©

—EREBEME REmER

Tk T, REZE - TH) REZA - HENE - DEREENX
o WEENA - DNERCERRIEZ CGREEMR - 1990 H17) - R2% T FHT
B, o tHAMER - BEZ > FTERA () HRERE N () - 3L
AMIREM (CHFEEGRE) HUAURRM () RIGRBEERE - —AE P Hy
EEENERFBAVEIMESR - JEIEREEENEANREAS - MERERS
N ZATBIES - B0 - SREAEYIA T8 > BERGR IS H IR R Y
IR - O - AR AMRFEAINTA - AR T I TEAENE
& > MAERARIFBAER R ESK T EEA N FEERREEHE - e - 2E
M "H ) o WIECHFTRERE MRS T, R TRERHAE -
EFELAFIEET - RAn A B e B R SR e - A SeRE - HEEDIRRIT -

[ SRAMERSRAH > RZIRER - A e EER T B iH A g Bk
R AEZAR R EEZ "L ALLHRERE R FETE IR
EENERBEFER > BEEAA - A ARERETE ] - M@ s AT LA
S PRAE R SN - thRTAHI AR CRRr UM - (HAUE R B RE (e TN B AR B B
R o & FELAKIEA AR R - FER N ETHE S SR A A B 2% -
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o
A
=

a1 FEEE RS - EARRIE SRS E N AN - B0E 8 B EE G A
TR PRERAVEENE - AN BN FEAE Ay 5 = - Al I E AR -

H R SR BN 18 & A& 510555857 (UFaber, Manstetten, & Proops,
1992; Gaudet, 2013; Rescher, 2009; Root-Bernstein, 2003; Smithson, 1989; Tuana,
2006) o HARDMEARYEED (SRR ) - DIREBRER R _mE (SEE
ARRE) » JBSUENHE F AR B DY A BN A AU RE R 28 ( Bammer & Smithson,
2008; Root-Bernstein, 2003 ) = DA M ELALEPURERIRE 2008 - St — R IR AU RE
R X 2 H R E -

B4 o i
>  known FHIRRE unknown
EAIEA] B
A | capean T 2R (s
known | known knowns «— known
fiA o R R unknowns
v | BE4E P
1l i
AT v A
1t W
A ANFIEEN ANFIANF]
unknown | C(BEMECED) (REMEAED
unknown knowns unknown unknowns
L

1 ORISR AREE R4

HHFRIR ¢ %% A “Understanding Uncertainty,” by G. Bammer and M. Smithson, 2008,
Integration Insights, 7, pp. 1-7 °

(—) BHIEF : TMAEFRMTEREALE TR - 2 —RESE RN
LR A0 > FEdER (L) 2ReTEZE -

(Z) BAINA : BMEEERMTA R LEBYI A - E BT -
Ban - BRI ER I E - AR AN A GE e TR I R R 4

(=) NHIEF + RHLINFR B RE N E S e R HE R 2 PEE - PR
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REEEFHIICM - PN FEY A ER (WEEANBREERE)  CEBIR
fee (PIAnPHsEEEZRSEEs ) - BRSO RAE AT AT CE F R
7% (Polanyi, 1962) -

() THAE - #ERAEERENEEREIEAT FRE - RMTERIELEY)
JFRAR T ST — TR © B0 - fEEinsteintH¥ 3.2 71 » AP 2 A8 [ A Fip [ Bl 22
IR BT - A B AR -

HIAN B B EHEB)E UTEAR R A R - FRAN BN A BORy 187 [ ek g B
MAESEBIN & - FEICARS T 2 R E Bl By

() CHCHEANF TR E & E o BEWE s EHE{LFERE (Logan,
1988 )+ ] 3R RITRA20 T JBA  If 5 e R B 2 1T T2 R A8, = BRI Z 80 » SRR
e EE T S EE PP R AR S HE DL S R Bl ERE Y A1, (Polanyi, 1962) © Nonaka
(1994) #5H - Ent &b ~ SMb ~ BEEE AL F0H] - AT S RN AR B N
FIFCN BT - SEMALSE A - 31 2R RIS > = 02 )t AR HY
#E{ (Z1Huang, Hsieh, & He, 2014; Scully, Buttigieg, Fullard, Shaw, & Gregson,
2013) - FEE - WERHIFREEREE LIS A (Polany, 1962) - XANAHES F 7 #X
HEZ 2 PolanyHVBIELTEH - FTA FIRRES DAAN[F] EL B8 AT A B 78 B SRR R 8k
(Virtanen, 2013) ° FA b NERMELH R - 2 —F 2 MHE) - B

i AR BB RS At - SRR TR IS B AR Z B EE. (mindfulness )

(Leyland, Rowse, & Emerson, 2018 ) - & S5 1R BG H B (L ATERFE L H B (L
( Sanbonmatsu, Posavac, Vanous, Ho, & Fazio, 2007 ) ERf#BRHERIFERS » {FE0H1ES
P N EBTRARELE R -

() CEIC 1S RIS HIHEHG R AN FIEE e R 0 R —fise R
REf R HEEAS BRI 7 AERE - FRAR RIS - BT RIS B AT 2 A R
(Polya, 1957) - B—fF P Ry 5k - HHEH - HEAMCHEE R CHA
FIHIV K $2fT (questioningEiquestion posing ) HIGET]  WFEEE R - FEE2EEFE
RGN EAEE Mg - 2EBEEARES] (Singer, Ellerton, & Cai, 2013) »
H 2 A B g ok [ 2 R AR AE AL BRI BRI 0% - A2 A (Xie & Masingila,
2017) - KEFEABIRERE & B[R (1T 3R S B PR TR OS5, - WRERkEn &
AR FIRET] (Godfrey, 2001) -+ EEANBRIEFHFTEERE S « IS E I - o
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EEEZEZEEMENR - ERERAEF - RETE R REIHAEERE
{REZAY 7% (Seker & Komur, 2008 ) - Fll#kHE R FE ST Al 1E U BEA F RE HY R ]
et~ B - REEEITESFNETH R MERBRE (Singer et al., 2013) - [
A > DS EUAE 755 % (Lord, Lepper, & Preston, 1984; Yan & Arlin, 1999 ) -
BCDABE RS A (devil’s advocate ) ZIEPKERC a2 180% - BHFEHRN A A0
PE4= (Gordon, 1961 ) &5 =0ERA B HATENRNEY A4 B B A B 20 E L AT -

(B) THAFHECMER - AMTEEZEEIIM FERE CHEENR
IR — AT (Gross, 2010) - #EAAFTERYEIMNTRERIMNREK - (HIYELE
A]DAESCHATTF (Shackle, 1991) E(ELER) (PIANZIEE B RFES NERIEE » &
T FHLEINER) o NAAN AR AR - BltER B2 EN
BECHKERA (B - R B EE LGN E S ER - DUCH NG R AE
HAVEZ RN AIE RS E LR SUECA - Bl BERERET
B RRCER RN T AR FE I R R FoaZ RIS T - AR TSR E EaE
FENEPE SR ECEATE P o FA0EMEE (incidental learning) ~ 7 EZH

(tangential learning) (Norman, 2017) - 532 (situated learning ) BU0IR T
B2 (immersive learning ) ( Alexander, Kruczek, & Ponterotto, 2005; Dede, 1996;
May, 2008 ) % - FHA[EEE FEZEEEF RIS EMEIMIRLE - ZEHE
KRR H - MR RERR I ER -

= R P KREER © KIGEH

ZFRR - EIERSeRM B AR R - I EERBA AT EDER - —
A1SocratesiH#& H R B MEX » [ Steve JobsA20054F % 51 F1 A B2 8 2 A= iy
s - BCIWIRESAERS T SRAEHL - MO &, (stay hungry, stay foolish) ©
BB - EEEAMETRK  AEKAERETRE) - KEA g E3E - E
Z o EEIRESEEELE T - ARERBIRAP A EEEERE - A - BREEE
% BIREMAERREREEEE N EHE « ERRER IR TR B 1 HTER 2R R0
FIEEREST - RIBEREEEERADR - SRREBRBHAEERE - Q] FA
AL G fR R - SERIE T ZE R - A - AN ETACRL 2505 HI e e 52 B R
ESRAFRAYER T - FREEIRLDUNETRE -
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FH B L B2 2 RS o DUER 1 2K B Fo b il i o 2 15 /Y R B PR (L B2 3 B R

( Gauthier, 2000)  AE&EE G2 RETHEILE (problem finding) * HER
THEHE A HEER T - BRI CEENE SR ANEE) (Arlin, 1989) - BEE
EHRPEIEEER R Z A EYRIEIR (Okuda, Runco, & Berger, 1991 ) ° A&
B ERMEE SEE R B E A A E RS - R X DA E R RE T Ry B g
(Runco, 1994) - [EEEAME (problem construction ) &R HYFIHIRE
SEE W R LR ESFIFAE (Reiter-Palmon, Mumford, Boes, & Runco, 1997) - ¥f
PRcHESE B BFRAERER T E I EEEENAG - —RINE » EEES
an B AR R L RE A ROt AR R RTRE - (H RTE AR DR RE JT AR A B A T RE A
'EHER (Mumford, Reiter-Palmon, & Redmond, 1994 ) - RfFlEfE7E5EHE (il
structured ) 055 E R (ill defined ) HYRTEEESEF - MHREHE - #iE - FriE&ifl
L] FH it R RIS B N EH BN A - RREE R AT RE T BT B A RES T FTRE R HH BT E
TR TG ZE R B2 AT R (Anderson, 1985) © WF9T883R - B H I BT RE
ECAETRE - BRI B AR AARIT R - B LB R E R IR R RE R B 5
IFHIEE R (Mumford et al., 1994 ) -+ B RETHHIZEGT(E SLA R BIPEEL 4= 7
( Csikszentmihalyi & Getzels, 1971 )

—AEinsteinfInfeld (1938) s > fe A EAIMELLAFR EHEEE - BaE)
FERNEELMEMNZE (Elder & Paul, 2003 )  HEEERAEEEE—IIM

AR REFFEEST < BB R AMAEEEMER - 4 g REHEHE - )R
» EIERVERERE /R IR HRER 3R 2R (RS [ EZME ) fR—Er
71 - NEERBFHIBFEAENEERIGL - INE - BENHFEEEBTEERENE -
{HER AL CAIMAR AT R RTER IR - M2 - BRI - RFEHIEE - 1
JEMR IEFABA AT 5 (B EERE 2 A Ak 8 -

Bl ~ AHIASNL e LR AN BB

BEZ DA R ER T R RAAR - RSS2 H AR
AERIREE » —MAERA LA DU B ST IR R - DUBSRER SR H
B (EHZRRET - BEUNE N - PBL » #IBHEXEHENEETENEEE

&5 60 fm CH
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FEFERE P22 Bl A B iR S B PR A AR [F] - HA i [ i (R 2 Bl
RGBS E R A RRETERY - TR R38R 2 W 432 1) 4 Bl [ 1 5
L EmEmIEPIEEME (Keller & Keller, 2011) -~ EE2EEHPBE LR AR
AlfrE - R A R B 2 S TR B N HIBERER - FraBRy PR TR el
% RESBEERRNIZERENSEIEE) - MEHDE AW B PER FE K %E

FEETH - AFIANL Z 3 i A B2 12 T F 3 BB KN JIRE(E - DUBETE
HIGERFT 2RI E (B PAME F EGH — B R - BEZIERERA - 53# R
BB SRFT RIS K o 1B AE R S SR B2 B AR YRR  de Sousa Santos

(2009) 6 - F—E " 155, FERERIR @ SKEREEA B $ S FI38 2=
AR - DU B A A FR AT 2RI AT R ELE RS A RIR - A E
HFEEEEZ IR (epistemological diversity ) » FTeg " 1S TH1 4

(learned ignorance ) /21 EAEF—TEIF IV E B{ERE LG T R —1E -
HiE—EEEHRERITE TARE AR - [t - A EHFEEE
SFIEE A LR 2 % - A ReE B PR EE (AR B HIEAEE - DURAE
HoAth #leds R ZAFHUTE AT RERE K] © de Sousa SantosiRFELEER 25 7T 14 B 5
FEHIZE LR T2 BRIk AERE (ecology of knowledge ) -

JR2 » RAE IR Z FIGR A f R B AR AN - R e i R — R s ER " AN
{t.; (unknowing) HYREHIZEY) (epistemological product) (Jaramillo & Barros,
2011) - A REFEAEAEH HHE B EEEAIMLS: - B E B DI HIHUR SR E 22 E 1Y
BjRE -

i LR+ DU S AR EATR A - 05 R 2 N LRI & ml A GR = 2
AU -

— ~ EA LR

TERRE R - Sl H o AT B R AR TR s e A E DU AT B« 7 —

BHIAERER N » NMERFRYHE A E W B EE - HBEHIRH a2

B Rl < HIRRAVEINE A » 2RI - A0 (B AR IR (B A H 2 EF
e FEABRAEES A RIAVE R gz BEE - M R RS E A
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HpEta - ERNARREAEEE FEEER - R RERE A (BIEHD) /Y
FERE - 7 EE D /A R AT TH A B AR 8 ARSI - 7 R (E AT
NHIBCR HEBRAAIEN T - Wi BN AR REIR - BEEBSEIE A AMEE
# o ME 2 MBI EHEE B HARAIHEE (ownership) - A/ FEEE b
AR AR R R A -

= BET BRI

—RERE R ARICEREE F AR A - SEEMERIEN S E
EL{E R FUERE CAIATAIRR - 380 LK - Rpl 2R RS » 2 2E
FHEBEMEMZREANH - DR IBERE - MR E (PR AR
IR - HRefEIATEE H T ET AR - REZIEAHEE R AN FIHES iR
BLARJER - AR Y RIERAR Z L EE RS - BN AR Z R MR B AR RE T - DA
FCE AR Z AR B R P EAE ST - Bl - AR ER S ERIFEMREE (random
learning ) (United Nations Educational, Scientific and Cultural Organization
[UNESCO], 2005 ) #5% - Hifd G EERRE - BUISHE - o EEPMENE
SEAMS RIS SRS o — A0 AFERRI Th & 2 S R E HURURE B E R IR AN FIIRRE
b EREEA IR - e Y - SRR ReEEEES - hasR R DA
e B AT~ AREARRIEE -

= BRREAH

—R S - A8 B A 7 CRERR RN, 5 AN [R] 58 3
B 5 R A #E © de Sousa Santos (2009 ) 1558 fH R0k /7 =0 LR
(asymmetry ) FYFR S8 2 BadifkZ= 2 (epistemological difference) (p. 116)
ik bEaitSimon (1982) HYRmEL » 5 DAAGEHYSKEN T AR He B REVE MRS R At 2
EERATRER - AMEN S A S MR R E RS S - R - B
—RFNTTERTRIFHIHIFR T 2 7 B AR LAY - k5o 2 36 A B 4 AR A
ARSI DU — KA R EGH IS A KA 720 (de Sousa Santosff.Z Ryl
HIPEAY » epistemicide) (p. 116) -+ 75T E L EE (RIREEE ERIRIE - A E
HIiFRARES - friffibels 5 CEERTAIRINESS - WA HAME R Ay AT RelE -
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o
A
=

FFRAERSTERS AN JEREA EAR ~ RS ~ BN REET R (B EHR - (EA
SRR BB A0 HRRER  BEE L ER R A B M) A
A A RE A SR RIS MR I = R AURE AT -

v SRFERA RS

EEEZ BRI EEEIE T - FFE s - BN - TFRETERE - —
B PR TR R E LR 2 A B TR R R B EE A - TR R S - R
14 AR EHLEEH - RIEMRIEE#H R (Kuhn, 1970) BUEFIRFE 75 MR B
BGRSA] - BRI FERE B A PRI AL ~ DERREGIRFFAI AR ECEES - & RRAHEHIA
BHEEHRA R AETH — SRR - (A2 - BRI BRI RE R
TR R PR RO &I = - DU B =AY SEAEAE ZR B L AR R AR =2 I A
EAIRE S $ I E M T R R R T R 2B E - —fET hERAv#E
T FTE RS B AR T BEE B E AT R AR AR EE < °
MEZ - ETHREN (NEE) #BETEI  BRTICERSMILZIE - HEDIE
S EEEE (double-loop learning )  ( Argyris & Schon, 1978 ) [E]5EZE TR Pl AX R
NHIES ~ THERREREGHE Y - DIk " 2GR - 2l E REINAIRE
HIHIF 2 B B AT HE HE Bk B R HL AR B R ME 22 [ - B0 R RS R R
TEAC AR T B2 P RS R o

A~ BN AH

EF B X Nicholasid fy » B R EEAZHEH CAMIBIR - BTE O
PE - BEEMAGRGELLEIR EH REFET A EEEH SJ& (de Sousa Santos,
2009) - FiplRAE &I - BEA HIEREE 0 (5 oG - T B HI 38 AN B
W BTHREACESIERS  REAENTEMERZ © (—) BERACTHNER
o HIEEPER - s CARRRE (IEFEaF ) - B (2D B E AR
FIEIR - SRR R HG RO H# RN ER (R0E E it ERBEL R H
ATRERR IR » DASSRIBIR ) - BTE R T AEk f0h "Iz o WU - Tk

ek @R BRRAE
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FHALRHEHREECH TN MOREIE "HZ ) BESRE - — W AREe AR
HETHE - T EIERE TR - BENHA EEH CHAE Sy g -

th ~ AN

EE PR EEEEE T ERIINEF TR AR - FARKIEENEE
HRESRIRAE B 2R B TR EB BRI - AR A E AR - KB
17 & (The American Medical Association ) DU FEEBEEEFEHEE ( The American
Associaton of Medical Colleges ) B » 52N BRI TRt » BRIt
AR INER RN R - ARSI EHGER - /2508 B £ 2 b
WPRR - sl ~ PR3 ~ BHE ~ f7E - il - SFDUEHEAHEE BIREE
fe)) (Kerwin, 1993) ° BiflS2HEAEE (University of Arizona) H 1985455 #E
FH T EEEERAIERTE ,  (Curriculum on Medical Ignorance, CMI ) K% B8 SLEE 3% -
HIBEATEHEEG PRI HEE R EH DR o HAEERA R HE R ERAE A
BRI S A HRS FHIERFE (Standen, McKenna, & Williams, 1998; Stocking,
1992) -

SEFERRIRAE R Ei % DR e S R B ] - HH AR ~
s GIFERREL I SR B R B N B L AN~ AR E R A - s LA
w7 L4 R B E B EEERR I E(EE (Witte, Kerwin, & Witte, 1998) ° 7R
FEH - BT BRI B R R A B AR B AN IR RE EE B R RO 2 A » RS2 B
ERENRES

— ~ HIHE (ignorance map) : Kerwin (1993) $&H T /NHERHI - 0k
B4 g EEEM2%E © (—) frEMMEEE AR AARE (2HN
HD 5 (Z) PrEMMTAIEE O ARERSE CRAEIARED 5 (=) FrEMmfiE
FERFEEHERNARSE (5% KB (W) FrEffIrsEE CHEE A
EE (AR - BER) (1) 8B ON) FrERASERE & mBRi~x
EE (Gi8) o hE T —EY)5BONEER 3 HIRRESE - MRS 7 (8 R IE A
W O SR A SRR R TR R B E

T BREEBRREE) « AR A - AR ERE B EHEAANE

B

)
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o
A
=

HISOAS » G B R RN FIRTRE (ignorance questions) ZKEF © (—) fEE&E
St fAbE T () (EEREM A ADEFE . (=) BAERRE]
RIRERANAD - FERREFTRAAANE 5 (I ffa0fEralE 5 e & e R i
il o BRI EAEAR R b - ohy/ MER EREE AT E g -

=~ BEERHGEGE (ignorance log) @ B4 NVEETTHE —HENER -
A6 UEESHY 720G 8k N PRSI EGE B R AN R RE -

Py~ BEEGERENA - SEE IR E H Ol A B R E AN AR Es -

fi~ KfdEE EwE (rounds) : FIA © ZEFERE (Pondering Rounds) - i
B4 M—[FE I K IEE B ER R E - RS EEEL LR - LME (Failure
Rounds)  ZFE AN ZEETERE AL E#E ~ 5347 ~ SRR RIS
ARV 5 RNHNINEERE (Ignorance Ward Rounds ) i oRZ ok BRI ARG REFE AL
NPT AmEL R ARG -

N RFE - EEIGTRE - BEARAUEREE G - SRS AIEES - 12M
F15 o DLR/INHET i L -

DL EFRRE R IR B R AL - A8 F o EEB R o pIEEEE « — 3
ST = FEAHELE R AN = FERRRR SN AR 5 1
BE DA HBEKE » T~ EREEHEARERAFINEES] » N~ BERARZNEE
HIEF - WP - LLERAEA B B8 B2 e B2 AR J s A B2 IR 1 IR Bl B B2 rh g~
B0 GREE R M B E SER AT (Witte, Kerwin, Witte, & Scadron, 1989)

HHER tLER ET AT 3R - (B LR E R AE R A A ZER AR - HFEHEK
RGBS HIF A B Tl N A - SRAEER T 20 B T A — i iRAE & AN SR
TGE)  fEEHPT LA S - HIRNE R ERIER B2 Bt - R0 - B+
R FZBEMAE - DU 108ERMH 2 nE B e 2 E N - EEESHH
ES IR BT N BT B AR - FRARAT A R ER R RE T3 IR T IR AN A8 15 )
HIZERRR R o FRERF A RN AT —20 Rl A BRI - By 1 A AR B 22
ZAREMERHE - EEARE B e BB E - EHEER (Volatile, Uncertain,
Complex, Ambiguous, VUCA ) (Kaivo-oja & Lauraeus, 2018 ) EEFE A F1.2 AR 2K
BT AR



130 HREFFHREF Fo4dF4M

[ ~

EALTE - TEILZRALZ » AHRTRANE B I RSB EER
& REECHTMER A - BCERFHEIER AT < 55— HEy KEHEE
2 DA BYIREE - ST R TR AELAN TR AR HIE - AR AT RS
FEANA Ry — R E - —HEREAFEREET - DAFER AR IEE - 3L

URFBETESRAH > DAABEE QR R EAN - BILL T RLZ R A A HTE A
Z o WEERERFEE - RERZEABNESEEE  DIREHEENVEEE
W e

DAFE RS - AERAREGE TEATAIER - EEZREDEEEE - mES
o B/ > sizg B DR BRI - AR A MRS ERR - (HERE » R
R FEEILRAAXAARE - FEENAEREREDEREH R
A o ANMARHRE HOEHR AT ISR ARSI L iR 3R - I Rl = okl - A R FEREN
A - —PRHURFRE R E S MR - — e e TR - KB
HE RE—E0 Rt - MR REERIt ST - B0 T 5 FE R AR e
M ENERERCHEBOFENREE  MNEECAS - BEFEBEMA
EHEREN DUR AR I B RN =38~ RIS AR, - 1 et ey S (R Pl
ZETE B E A HIFRAT R AR SRR . o AR SRR E R @ A ARk
Lk HBRTELRFERTRES) - RGBT - BEFEFTENHZABGET N ERE
Y A ANRAS AR R AT IR A EOE AT H TZ A~ BBEC - RUAE
EHERACREZN -

HH L T AIMACEEREGTHER > AHAZIIEER (Kerwin,
1993) -~ EEEFMHFOREEE  HEMGRHEAGSEIMERE - MER K
Ry B NPERIBIRE - 52 - NAIAMBESENHEEREERBEESRE - M
HRBEORA M BERECHERAAMANS - TR - il B8 - AlE - B
e RO BRT > BRL > GIEFEEAMARNTE . (p. 183) - DUSLE
Z o B 0SRRIEFHAE )/ REE AR H H EEEE - CHILAEMRRAT EA
FUBARIRITRE (SRAN) HIRETT - @SR R SR HIRTRETT - E HETE RS

T
-
:Biu
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A AR L T REL A P e BEL e R 22 PR - B2 S At RE 15 21 0 AT B M E T RO F
R (HANEELIE RFEANRHE - RS SR F i KREAIREST - 35 ZRE R R TR
EENAIORAFIATRES) » HIFR R SR R 7R - MRS B (B
- EBEF DA IGERE AT E SRR S T E, - NET S A AR S
# 0 HZAEPEE R ARy 22y - SRR sCEMMENAE - T Re AR e BT
FIMARES - MIFR2IE MR - 201 - BEEAERERRIENT - NEE
BRIFOKAL NERRIARE - BB B AT - sEEE R A R R 2 E

ASLRE ARG IR RS - BV R HEAFA] - WatE AL T
THYERERES o WA IR AMBER S - s F S AN CMIRZUE (8 RAF
HIBELG - (B E— B R ERRUIR A 22 R R R » AR BE 7850 M E R R AL
HERA RIS D B HRE R T E T AT o pEE R R R A SR
{E > FHReffB - ERARS AT - BEEEERE R A LA T AIfE
FEE B R TUEAE - 5 B PR TR AT AN BN AN S - HIRR EAE IR A BRI
At PTG A (L B EHER S ] - HEBIRERS R (1R )~ |AEHE (I
R HEFERRE (Jei) EIRSRETEE - WAETEERE P E SR T HEEL 2 T
[EERAE - R - A E PR AN R ARG S AR -
LR G S SIRNIASNE Gt

B ARHA RS R T BRI RAHEEEE B CF MRS
IR HAMAANR I R R BASR T RIS ERY &
DOI: 10.3966/102887082018126404003
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